
Inclusion and Educational Engagement 

Attendance Hubs ï Summer Term 2026



Agenda - Secondary
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ω ²ƻǊƪƛƴƎ ǿƛǘƘ DtΩǎ ¦ǇŘŀǘŜ

ω School Best practice Examples

ω Activity ς Best practice ideas from the breakout rooms

ω Activity ς Group discussion on safeguarding theme

ω AP safeguarding considerations

ω Children with a Social Worker

ω Pupil Voice 

ω Coding Update



Whoõs Who & Contact Details

Jonathan Willcocks  Jonathan.Willcocks@hants.gov.uk Inclusion Support Service Manager

Jenny Burn  jenny.burn@hants.gov.uk Senior Advisor Inclusion Support Service

Pauline Martin-Ellis Pauline.MartinEllis@hants.gov.uk School Attendance Support Team Manager

Tamsin Austoni VSExtendedDuties@hants.gov.ukDeputy Head of Service,  Virtual School

ISS Moodle :  All courses | Home

Mendix Form: Attendance: For schools to refer children and request advice from ISS | Home

Virtual School Moodle: Home | Hampshire Virtual School

mailto:Jonathan.Willcocks@hants.gov.uk
mailto:jenny.burn@hants.gov.uk
mailto:Pauline.MartinEllis@hants.gov.uk
mailto:VSExtendedDuties@hants.gov.uk
https://hias-moodle.mylearningapp.com/course/index.php?categoryid=108
https://hias-moodle.mylearningapp.com/mod/url/view.php?id=1884
https://virtualschool.hants.gov.uk/


Working with GPõs Update
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DfE Attendance Toolkit ï Year 6s

To help schools identify concerning trends in absence for incoming year 7s, the DfE have also added a 
new data download into the tool. It is a year-to-date summary of absence rates for pupils offered a place 
at your school on national offer day.

Schools can use this data to:
 Å identify pupils with concerning absence rates who may need support
 Å engage with feeder schools, local authorities and families to discuss barriers to attendance ahead of 
September
 Å provide appropriate support and intervention for individual children

This data is taken from the management information system (MIS) of the primary school the pupil 
currently attends. Primary schools will be made aware that secondaries can access this data.

How schools can access the data
To download it:
1. Log in to View your education data (VYED) using your DfE Sign-in credentials.
2. Select óMonitor your school attendanceô.
3. Select óYear 6 transition data downloadô.
To note LAs do not currently have access to year 6 data



Purpose

ÅThe Local Authority is developing a Service Level Agreement (SLA) to extend the offer of support to schools 
beyond statutory requirements.

Context

ÅStatutory duties remain as set out in DfE guidance Working Together to Improve School Attendance (WTISA).

ÅThe SLA will cover non-statutory, traded support that schools can choose to access.

Initial Offer (Phase 1)

ÅFirst tranche of support will focus on:

VAttendance data and intelligence

VAttendance practice and strategy support

VGovernor support and capacity-building

Future Development

ÅFurther offers will be developed over time and are likely to include:

VSupport around suspensions

VSupport linked to permanent exclusions

ÅDevelopment will be informed by school feedback and system need.
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ωRequired by law and provided to all schools

ωDefined by DfE statutory guidance, including WTTISA

ωFocused on:

VLegal compliance

VSafeguarding and threshold-based intervention

VChallenge where duties are not being met

Statutory Support 
(No Cost)

ωOptional, commissioned support through the SLA

ωDesigned to add value beyond statutory expectations

ωFocused on:

VEarly help and prevention

VCapacity-building and improvement

VBespoke support matched to school need

Traded Support (SLA)

ωStatutory = must do

ωSLA = can choose to buy

ωBoth work together to support strong attendance, inclusion, and governance
In Practice



Inclusion and Educational Engagement 

Attendance Hubs

Schools input ï sharing good practice



Attendance Intervention at Crestwood

ǒ 6 x 20 min session led by either a UPS teacher or a 

Therapeutic Practitioner

ǒ 4-6 students in a group

ǒ Main focus is on building resilience - through the 4 Cs

ǒ Impact 

ƺ 75% of cohort 1 improved attendance over the 6 weeks 

and have continued to improve their attendance. (40% no 

longer PA)

ƺ 79% of chort 2 improved their attendance over the 6 

weeks

ǒ Cohort 3 have been chosen from our most 

concerning group - Y10 girls



OPEN MINDSEND attendance at Crookhorn



OPEN MINDSEND attendance at Crookhorn

Crookhorn SEND profile:

34% of the College have SEND

/ǳǊǊŜƴǘƭȅ ǿŜ ƘŀǾŜ то 9I/tΩǎ ς 7%

14% with double disadvantage. 

Over 11% of our College population are SEN boys- in the low attainment band. 



OPEN MINDSEND attendance at Crookhorn

What makes our SEND students want to attend:

From our student voice this is what our students have said:
1. Relationships with teachers and support staff
2. Support in the classroom for independent learning ς ongoing adaptation and differentiation- 

for each class; for each child who presents outside the norm.
3. Teacher explanations are clear and modelled well
4. Teachers regularly check understanding- use of a wide range of tools for this- ǎǳŎƘ ŀǎ a².Ω{Σ 

live marking as well as TPS (Think Pair Share)and IDWDYD. 
5. Visual resources ǎǳŎƘ ŀǎ ƭŜŀǊƴƛƴƎ ǿŀƭƭǎΣ ǇƛŎǘǳǊŜ ŀƴŘ ǾƛŘŜƻΩǎ ŀǊŜ ǊŜƎǳƭŀǊƭȅ ǳǎŜŘ ǘƻ ǎǳǇǇƻǊǘ 

students work



OPEN MINDSEND attendance at Crookhorn

What our parents say:
1. The importance of the caseworker for each child with SEND: ά ¢. ƭƛƪŜǎ ǘƻ ƘŀǾŜ ǘƘŜ ŎƘŀƴŎŜ ǘƻ ŎƘŜŎƪ ƛƴ 
ǿƛǘƘ ƘŜǊ ŎŀǎŜǿƻǊƪŜǊ ǊŜƎǳƭŀǊƭȅ ŀǎ ǎƘŜ ƛǎ ǎƘȅ ǘƻ ŀǎƪ ŀōƻǳǘ ǘƘƛƴƎǎ ƘŜǊǎŜƭŦέ

2. Staff empathy: ά!ƭƭƻǿŀƴŎŜǎ ŀǊŜ ƳŀŘŜ ŦƻǊ ŦƻǊƎŜǘŦǳƭƴŜǎǎ ŀƴŘ ŘƛǎƻǊƎŀƴƛǎŀǘƛƻƴΦ IŜ ŦŜŜƭǎ ǎŀŦŜ ŀƴŘ ǎŜŎǳǊŜ 
ŀǘ /ǊƻƻƪƘƻǊƴέ

3. Parents being heard: άL ŦŜŜƭ ƭƛǎǘŜƴŜŘ ǘƻ ŀƴŘ WŀŎƪǎƻƴ ŦŜŜƭǎ ǎǳǇǇƻǊǘŜŘΦ ²ƘŜƴŜǾŜǊ L ŎƻƴǘŀŎǘ ǘƘŜ {9b5 
ŘŜǇŀǊǘƳŜƴǘ ǿƛǘƘ ŘƛŦŦƛŎǳƭǘƛŜǎ ǎƻƭǳǘƛƻƴǎ ŀǊŜ ŀƭǿŀȅǎ ŦƻǳƴŘέΦ

4. Flexibility: άǘƘŜǊŜ ƛǎ ŦƭŜȄƛōƛƭƛǘȅ ƻŦ ŀǇǇǊƻŀŎƘ ǿƘƛŎƘ ŜƴŀōƭŜǎ Ƴȅ ŎƘƛƭŘ ǘƻ ǘƘǊƛǾŜέ
5. Inclusion: ά ¢ƘŜ /ƻƭƭŜƎŜ ƘŀǾŜ ƎƻƴŜ ŀōƻǾŜ ŀƴŘ ōŜȅƻƴŘ ǘƻ ǎǳǇǇƻǊǘ Ƴȅ ŎƘƛƭŘ ŀƴŘ ƳŀƪŜ ƘŜǊ ŦŜŜƭ ǿŜƭŎƻƳŜ 

and comfortable at Crookhorn. It is not an easy journey and it seems to be constantly changing as she 
ŀŘƧǳǎǘǎΣ ǎƻ ǘƘŜ ǘŜŀƳ ƘŀǾŜ ŀŘƧǳǎǘŜŘ ŀƭƻƴƎǎƛŘŜ ƘŜǊέ



OPEN MINDSEND attendance at Crookhorn

What we know as practitioners:
1. Structure of our curriculum- options in Year 8 to try new subjects and then again in Year 9 for GCSE. 

This prevents students having to study subjects which they find challenging for many reasons for 3 
years. (sensory issues play a significant part here). 

2. Breadth of our option choices and doing the subjects that best suit our students rather than a league 
table. Our OPEN bucket bears testimony to this as the SEN students excel in these subjects. 

3. Our focus on study skills- which we start in Year 8, where we explicitly teach them about their 
Executive Function Skills and how they can start building up any deficit areas.

4. The quality of feedback that the students get- ΨƭƛǾŜΩ ŦƻǊƳŀǘƛǾŜ ŦŜŜŘōŀŎƪ
5. Our diagnostic and solution focussed approach to a child experiencing difficulties. 



OPEN MINDSEND attendance at Crookhorn- Impact

The top graph is our whole school attendance for SEND

The middle graph is the boys SEND attendance

The bottom graph is the girls EHCP attendance.

Attainment impact: Predicted grades 2026= 31.24. Achieved 
last year 3.07 (this is when we broke the grade 3 barrier)



2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ

Respect - Motivate - Support 

2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ



2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ

Respect - Motivate - Support 

Forensic Monitoring



2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ

Respect - Motivate - Support 

Weekly attendance tracker - shared every Monday morning:

This streamlines workflows and means we have clear oversight of 

interventions and impact - at a granular level

Includes: 

ǒ0ÒÅÖÉÏÕÓ ÙÅÁÒȭÓ ÁÔÔÅÎÄÁÎÃÅ Ϸ

ǒSEN/PP

ǒ If any FPNs have been issued

ǒRAG rated to show if attendance is improving or declining

ǒActions to be taken 



2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ

Respect - Motivate - Support 

The Role of the Form Tutor



2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ

Respect - Motivate - Support 

Working  on a Job Description  for  the role  of the Form  Tutor  at RMS 

Key Responsibilities Accountability Measures

Attendance and Punctuality:  Tutors must take accurate daily registers. They are 

responsible for reviewing weekly attendance data with the year team and conducting 

"return to school" conversations to address patterns of absence or lateness.

Standards and Expectations:  Daily, rigorous checks of uniform and equipment are 

required during morning sessions. Tutors ensure policy adherence by recording issues 

on ClassCharts, confiscating unauthorized jewelry, and contacting parents regarding non-

compliance.

Behavior  and Wellbeing:  Tutors monitor behaviour through ClassCharts and CPOMS 

daily. Responsibilities include celebrating student success, following up on negative 

incidents with restorative conversations, and placing students on tutor reports when 

significant concerns arise.

Academic Progress:  Using provided review data, tutors implement interventions to 

improve student effort, behavior in lessons, and completion of prep.

Communication and Character:  The role acts as a bridge between home and school 

through regular parent communication. Tutors also deliver the "Ready to Learn" (R2L) 

ÁÎÄ ͼ2ÏÂÅÒÔ -ÁÙȭÓ 0ÒÏÇÒÁÍÍÅͼ ɉ2-0Ɋ ÓÅÓÓÉÏÎÓ ÔÏ ÂÕÉÌÄ ÃÏÍÍÕÎÉÔÙ ÁÎÄ ÒÅÉÎÆÏÒÃÅ 

character values.

A reduction in Persistent Absence (PA) within their tutor group.

Maintaining a positive ratio of praise points to concern points on 
ClassCharts.

Achieving 100% accuracy in registration and uniform standards.



2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ

Respect - Motivate - Support 

Intersectionality and a Risk 
Management Approach



2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ

Respect - Motivate - Support 

ǒ /ÕÒ 9ρρ ÄÁÔÁ ÓÈÏ×Ó Á ÃÏÎÓÉÓÔÅÎÔ ÄÅÃÌÉÎÅ ÉÎ ÏÕÔÃÏÍÅÓ ÁÓ ÔÈÅ ÎÕÍÂÅÒ ÏÆ ȰÒÉÓËȱ ÆÌÁÇÓ ɉÐÏÏÒ 

attendance, SEN, or low prior attainment) increases. 

ǒ Having poor attendance is the most significant impactor on FSM student outcomes. 

However, we need to see poor attendance as a consequence rather than a cause.



2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ

Respect - Motivate - Support 

We need to make sure that staff do not see FSM pupils as a homogenous group destined to 

underachieve. This is what we tell staff:



2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ

Respect - Motivate - Support 



2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ

Respect - Motivate - Support 

What we are working on:

7Å ÁÒÅ ÁÄÄÒÅÓÓÉÎÇ ÔÈÉÓ ÉÎ ÔÈÅ ÓÃÈÏÏÌ ÂÙ ÁÐÐÌÙÉÎÇ Á ȰÒÉÓËȱ ÆÁÃÔÏÒ ÔÏ ÅÁÃÈ ÙÏÕÎÇ ÐÅÒÓÏÎȟ ×ÈÉÃÈ ÂÒÉÎÇÓ ÔÏÇÅÔÈÅÒ ÁÌÌ ÄÁÔÁ ÁÒÏÕÎÄ a student:

EAL/SEN Status/ % Attendance/Pupil Premium Indicator/Looked After/AFC/FSM6

Average Class Effort/Average Behaviour

KS2 Scores 

CAT Scores

Reading age 

4ÈÉÓ ÔÈÅÎ ÇÅÎÅÒÁÔÅÓ Á ÓÃÏÒÅ ×ÈÉÃÈ ÓÈÏ×Ó ÔÈÅ ÌÅÖÅÌ ÏÆ ȰÒÉÓËȱ ÁÓÓÏÃÉÁÔÅÄ ×ÉÔÈ ÔÈÁÔ ÙÏÕÎÇ ÐÅÒÓÏÎȢ 4ÈÉÓ ÉÓ ÔÈÅÎ 

communicated to staff as the students who are most in need of adaptive teaching strategies (the student will 

have a flag visible to the teacher on ClassCharts).  They are also then prioritised for beyond the classroom 

intervention.

If we know the student, know the barriers they face and then get the 

adaptive teaching right, the student will more likely attend and then 

will get better results. 



2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ

Respect - Motivate - Support 

In a nutshell:



2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ

Respect - Motivate - Support 

Ȭ"ÏÕÎÃÅ $ÏÎȭÔ "ÒÅÁËȭ
A resilience initiative currently being rolled out across the school



2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ

Respect - Motivate - Support 



2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ

Respect - Motivate - Support 

Impact



2ÏÂÅÒÔ -ÁÙȭÓ 3ÃÈÏÏÌ

Respect - Motivate - Support 

ǒ Continued improvement in overall attendance

ǒ PA rate is an area of relative strength, performing 1.3% better 

than the median for similar schools

ǒ The attendance of students eligible for FSM is higher than at 15 

out of 20 similar schools and has improved by 3.7% since last 

year. 

VYED Similar schools comparison report tells us:



The Hurst School

31



Journey of the Child

Year 7

Year 8

Year 9

Year 11

Year 10





ÅIt is based on the Empowerment Approach (Kit Messenger, ѡ9ƨƖŔŸƨƚеЮŰŸƣЮ[ƨƖŔŸƨƚѢђ. It uses the latest research and 
practice from the fields of education, psychology, coaching and neuroscience. 
ÅWe worked closely with Primary Behaviour Support on implementing this. They led training for staff, governors and 

parents. This focused on the importance of consistent, positive language being used (As a CE school, we have also 
linked this to our core values and the restorative approach). A consistent understanding of logical, natural and 
ƓƖŸƣĲĦƣŔƻĲШĦŸŰƚĲƕƨĲŰĦĲƚШŔƚШŔůƓĲƖċƣŔƻĲШċƚШŔƚШƣőĲШŔůƓŸƖƣċŰĦĲШŸŉШћůċťŔŰŊШƣŔůĲќШƣŸШћĦŸċĦőќШŉŸƖШĦőċŰŊĲЮШ
ÅìĲШőċƻĲШћĤũĲŰĬĲĬќШƚŸůĲШŸŉШƣőĲШƣƖċĬŔƣŔŸŰċũШĤĲőċƻŔŸƨƖŔƚƣШċƓƓƖŸċĦőĲƚШыƚƨĦőШċƚШĲǂƣƖŔŰƚŔĦШƖĲƽċƖĬƚЯШċШƣŔĲƖĲĬШĦċƖĬШƚǃƚƣĲůШ

and other reasonable adjustments) and the relational approach to make a policy that works for our children in our 
school.
ÅfƣШőċƚШƣċťĲŰШŰĲċƖũǃШΞШǃĲċƖƚШƣŸШŊĲƣШƣŸШƣőŔƚШƓŸŔŰƣЮШfƣШŔƚШőċƖĬШƽŸƖťвĤƨƣЯШƽŸƖƣőШŔƣгШfƣШŔƚШĬĲŉŔŰŔƣĲũǃШŰŸƣШũĲƣƣŔŰŊШĦőŔũĬƖĲŰШŊĲƣШċƽay 

with it, or the easy route!
ÅThe Empowerment Pathway is displayed in each classroom and in corridors. This supports all staff in conversations 

with pupils and children are now using this language at home with their parents too!

ÅĲũċƣŔŸŰċũШÂŸũŔĦǃШċƣШÉƣШ ũĤċŰќƚ

ѡÂƨƓŔũƚЮƨŰĬĲƖƚƣċŰĬЮƣőĲЮĦŸŰƚĲƕƨĲŰĦĲƚЮŸŉЮƣőĲŔƖЮċĦƣŔŸŰƚЮċŰĬЮĦċŰЮŸŉƣĲŰЮƖĲĦŸŊŰŔƚĲЮƽőċƣЮƽŔũũЮőċƓƓĲŰЮĤĲŉŸƖĲЮƚƣċŉŉЮĲǂƓũċŔŰЮŔƣѢдЮЮOfsted, January 2026 

Relational 
Policy

https://www.stalbansprimaryschool.co.uk/attachments/download.asp?file=62&type=pdf


Inclusion and Educational Engagement 

Attendance Hubs ï Targeting Support 

Meetings sharing good practice



ÅCupernham Junior School working hard to identify groups 
with lower attendance and develop a targeted plan to 
address attendance concerns, and escalate, if necessary, but 
using a support first focus.

ÅThey utilise their TSMs well to cover general attendance 
guidance and suggestions/ideas and then explore a few cases.

ÅHave seen early indicators of success since implementing 
some of their targeted work and where they have remaining 
concerns, we discussed their plans and some more strategies 
to try to improve things further.

ÅRomsey School have been using graphic representation to be 
clear around the stages of their attendance support

36



Inclusion and Educational Engagement 

Attendance Hubs ï sharing good 

practice from spring hubs



Relational Practice 
& Family 
Engagement

Trust -Based Relationships
Strong, trust-based relationships between staff, pupils, and 
families enhance engagement and attendance. 

Visibility and Approachability
ÅDaily visibility of staff at school gates creates a welcoming 
environment and positive routine for students. Visual 
celebrations and simple gestures (e.g., waving from YR 
windows) strengthen belonging and motivation. 

Proactive Communication
ÅProactive communication ensures families feel supported, 
strengthening homeðschool partnerships. Clear 
communication around punctuality and U codes helps 
families understand consequences and encourages 
improvement. 

Follow -up and Support Strategies
ÅParent micro-talks and CAMHS video resources have been 
well received and provide valuable guidance.Personalised
follow-ups and collaboration with community services help 
address attendance barriers effectively.

Presentation title



Early Identification, 
Monitoring & 
Systems

Systematic Data Tracking
ÅSchools use systematic data tracking to identify attendance 
patterns early and intervene before issues escalate. Using 
VYED data reframes pupils as individuals rather than 
statistics, improving targeted relational practice. 

Threshold -Based Tracking
Thresholds at 96%, 93%, and 85ð90% enable focused, 
proactive attendance interventions and prevent crises.

Collaborative Review Meetings
Regular meetings among pastoral teams and attendance 
officers support timely discussions and family engagement.

Holistic Support Integration
Embedding attendance in safeguarding and pastoral systems 
ensures academic and emotional factors are addressed.
ÅEffective partnership with feeder and neighbouring schools 
ensures consistent communication and expectations. 

Presentation title



Incentives & Motivation
Positive Reinforcement Impact

Combining relational approaches with positive reinforcement increases pupil 
engagement and enthusiasm effectively.

Diverse Incentive Strategies

Incentives like raffles, class celebrations, and improvement rewards recognize 
effort and achievement uniquely.

Visual Recognition Tools

Attendance boards and classroom displays foster pride and public 
acknowledgment of student progress.

Personalised Motivation

Tailored rewards for pupils with specific needs address barriers and 
encourage sustained attendance.
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Curriculum, 
Pastoral & 
In-School Support

Pastoral Care and Nurture Spaces
ÅNurture spaces provide safe environments for emotional 
regulation and gradual reintegration into mainstream 
education. Re-establishing the role of tutors has strengthened 
early intervention and parental contact. 

Curriculum Adaptations and PSHE
ÅTargeted PSHE content enhances resilience, emotional 
wellbeing, and coping strategies among pupils, help reduce 
anxiety-linked absence. 
ÅResilience-focused interventions addressing morning 
routines, barriers, and motivation have improved attendance 
for 70% of participants. 

ÅIn-School Support Mechanisms
ÅBreakfast clubs, sensory circuits, and soft starts reduce 
anxiety and provide practical support for pupils.  Therapy 
dogs significantly improve morning routines and reduce 
barriers. 

Special Needs and Mental Health Support
Personalized SEND pathways and mental health interventions 
aid pupils with additional educational and emotional needs.
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Illness & Medical-Related 
Absence

Clear Family Communication
ÅConsistent communication with families clarifies illness 
expectations and attendance thresholds to improve student 
presence. Face-to-face meetings are the most effective 
method for addressing illness-based absence explanations. 

Medical Evidence & Support
ÅRequesting medical evidence supports appropriate absence 
and reduces prolonged absence due to minor illnesses. 
Illness-related absence addressed through 
confidence-building measures, GP involvement, and clear 
communication templates. 

Collaboration with Health Professionals
ÅLiaising with GPs and nursing teams ensures families 
receive accurate advice for safe student attendance. Targeted 
health-related interventions with school nursing services 
address recurring illness concerns. 

Monitoring and Safeguarding
Tracking illness patterns helps identify deeper concerns and 
triggers safeguarding or pastoral interventions.
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Support for 
Vulnerable Families

Identifying Barriers
ÅBarriers like financial strain and mental health challenges 
impact family attendance and require tailored support plans. 
TSM collaboration supports problem-solving for the most 
complex families, generating new strategies.

Outreach and Mentoring
ÅOutreach support through home visits and mentoring 
provides personalized guidance and encouragement to 
families. FSWs across schools provide practical at-home 
organisational support for families. 

Practical Assistance
Schools offer practical help like transport to overcome 
logistical hurdles for consistent attendance.

Leadership and Prioritization
Leadership involvement and prioritizing pupils on free school 
meals ensure accountability and early intervention.
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Anxiety, EBSA & SEMH Support

Therapeutic and Emotional Support

ÅSchools offer ELSA-led emotional support and resilience programs to help pupils 
manage anxiety and build confidence.EBSA and TALA trained staff.

Flexible and Safe Learning Environments

Flexible start times and nurture rooms help reduce sensory overload and create low-
pressure reintegration spaces.

Innovative Support Tools

Use of therapy dogs and CAMHS-linked resources offer calming routines and digital 
support for pupils and parents.

Hybrid Reintegration Models

Remote learning options via digital platforms support pupils who struggle with 
physical attendance during reintegration.



Whole-School Culture & 
High Expectations

Embedding Attendance Ethos
ÅAttendance is embedded into school ethos and 
daily language to prioritize it consistently. 
Attendance has become everyoneõs priority, 
supported by targeted interventions, curriculum 
engagement, and early parental access to leadership. 

Collective Staff Responsibility
ÅStaff at all levels share responsibility for 
attendance, reinforcing shared norms and values. 
Tutor capacity is strengthened through peer-pairing 
for staff development around relationship-building. 

Warm -Demander Approach
Combining high expectations with warmth ensures 
pupils feel supported and accountable.

Clear Communication with Families
Clear messages about holidays, punctuality, and 
absence guide families on attendance expectations.
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Transition & 
Reintegration

Supportive Transition Practices
ÅSchools use innovative methods to support pupils 
during key transitions, ensuring smooth educational 
progress.This could be a return to school following an 
absence ð meet and greet.

Reverse Transitions
Temporarily placing pupils in familiar settings helps 
rebuild confidence before re-entering new 
environments.

Engagement and Routines
Soft starts, meet-and-greet routines, and personalized 
targets reduce anxiety and foster positive attendance. 

Family and Flexible Participation
ÅEarly family engagement and hybrid participation 
options support pupils struggling to reintegrate 
physically. Live Teams-based participation supports 
reintegration for pupils with anxiety.
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