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Welcome from Host School

Current Context and Next Steps (+ DfE toolkgs)onathan Willcocks & Greig Sturges, ISS
You Said, We Did UpdateTamsin Austoni, Virtual School

Supporting Parents with Anxiety Sue Parker, CAMHS

Relational Practice Michelle Nye, Virtual School

DISCUSSION on relational practice/working with parents

SEN, Ordinarily Available Provisiehaura Hamson, HIAS

STOP Domestic Abuse
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Impact Ed Themes/Autumn Term themes

Working with Support for
parents with attendance-

STOP Domestic
anxiety CAMHS Abuse

Relational
Practice and ARC OAP & SEND
¢ Virtual School




NSPCC 1 Childline Data

Young people told Childline that they
were worried about reactions to a

from peers
and concerns about the:
REFERENCE Y4 v ’i\n the new term. . .
- /| KAt RNBY |taz 02t RX
they were worried abou:
1) In 2024/25, Childline delivered 1,812 , while others
_ _ _ were concerned about stating &
counselling sessions where returning to school . However, some shared that

they were looking forward to going
back to school tc

Over a third (34%) took place in August or and were missiny
September, with 377 and 236 counselling
sessions respectively.

was mentioned by children and young people.

Childline expecting increase in contacts from children with concerns about going back to school | NSPCC



https://www.nspcc.org.uk/about-us/news-opinion/2025/childline-expecting-increase-in-contacts-from-children-with-concerns-about-going-back-to-school/

Current Context and Next Steps

Minister warns parents on school
attendance ahead of new term

nNThe first week of term i1 s cruci al Il n setting
hParents have a responsibility to send their chil
create welcoming, engaging and I nclusive

Bridget Phillipson, Secretary of State for Education

Children's Services



Quotes from Bridget Phillipson on Attendance
and Parents

Of course, every day in school mattersit hat 60s a really 1T mportant
NThere are some parents who are struggling themse
poverty and cost of |1 ving. Just | ecturing pec
NWe must support familil es, not |Just Dbl ame them. A

not puni shment al one. O

NWe also have to be c¢clear that parents hayv

~ \

Nl tos about everyone | wor ki ng toget her, DL

I Bridget Phillipson

Children's Services



Context: The Attendance Crisis

A Over 1 in 5 children in England are persistently absent i double the rate before the pandemic.
A Persistent absence = missing 10% or more of school days.

A Long-term absence affects attainment, mental health, and life chances.

Key Measures

A Universal Free Breakfast Clubs for every primary school.
A Increased mental health support and early intervention.
A National Register for Home-Schooled Pupils.

A Use of Al and Ofsted to track absence trends.

A Funded by ending tax breaks for private schools.

Implications for Local Authorities

A Emphasis on collaboration between parents, schools, and
government.

A Potential for local data sharing and predictive analytics.

A Balance between supporting families and enforcing attendance.

Children's Services



To Improve school attendance, especially for
our most vulnerable pupils

A Make attendance a key focus of ALL frontline council services
A Create and establish a School Attendance Support Team (SAST) which works with all schools

A Hold termly Targeted Support Meetings with every school in their area to identify pupils who need
support with removing barriers to attendance

A Working jointly with all local partners to offer multi-agency support

A Work jointly with schools on an agreed approach/plan for every severely absent pupil

A Secure the regular attendance of pupils looked-after as their corporate parent

A Provide support and advice to previously looked-after children

A Monitor and improve the attendance of children with a social worker through their Virtual School

Children's Services



Next steps

A Embed the I&EE Hubs further to ensure that all schools engage with the centralised support, with
sharing of best practice remains a key focus

A Use the TSM offer to schools that are identified as requiring support (case clinic)

A Use the Hampshire context data to identify the cohort of schools who are at risk regarding SA and PA,
compared to schools of a similar type to offer support and intervention

A Further develop the use of data by schools and LA colleagues to ensure schools are confident in
identifying of cohorts which need intervention and support

A Explore developing relationships with our MATs to ensure all children across Hants have a universal
offer of support

A Offer special schools an opportunity to work with the LA on bespoke support and intervention and
sharing best practice

A Work with HIAS to ensure attendance to underpins school improvement work
A Further develop the partnership with GPs and primary care, expanding into other partners

A Form "challenge partner" style relationships with other LAs such as the work with Kent, looking outside
for best practice and developing new methods of service delivery around attendance



View your Education Data (VYED)

Monitoryour school attendance
(*®) Hide

¥ View school attendance data

e View school attendance data
View attendance data and insights for your school, pupil groups and individual

pupils.

e Your attendance summary reports
Download a Word document report of your school's attendance. New files are
added at the end of each half and full term.

e Absence bandings user guide on GOV.UK (opens in new tab)
Find out how the absence bandings report works, what the data shows you and

how to use it to target your resources across your school, academy trust or local

authority.

¥ Compare your attendance

e Compare your attendance
Use this tool to compare your attendance with other schools (mainstream
primary and secondary schools only).

¥ Similar schools comparison reports

* Yoursimilar schools comparison reports
Download a summary comparing your school's attendance with 20 similar
schools. Identify your strengths and areas that require focus. You can share this
report with your academy trust, governing body, or local authority.

¥ Year 6 transition data download

e Year 6 transition data
Download absence data for year 6 pupils offered a place at your school in the
2025 to 2026 academic year. This is only available to secondary schools.

Current insights

Data visualisations
Previous academic year
Year-to-date comparison
Absence bandings

Attendance returns

Latest session available
05/09/2025

Absence bandings

Compulsory school age "
Identify pupils with and approaching persistent and severe absence in your LA, to help target your resources and interventions. Select is (All
an absence band to get a list of pupils, their overall attendance rates and year group.
School »
How to use your absence data to identify pupil groups and individuals in need of support. is (Al}
Select school Phase -
i (All)
Sex »
' i (Al
Absence band Total number of pupils  Total percentage of pupils Status I
thnicrty ~
Absence from 0% to less than 5% 1,172 84 6% is (All)
Absence from 5% to less than 10% 0 0.0% Approaching English as an additional language (.. ™
Absence from 10% to less than 15% 29 2.1% Persistently absent is (Al
Absence from 15% to less than 20% 13 0.9% Persistently absent Year Group %3
Absence from 20% to less than 25% 5 0.4% Persistently absent L
Absence from 25% to less than 30% 35 2.5% Persistently absent Persistently absent -
_ i (Al
Absence from 30% to less than 35% 21 1.5% Persistently absent
: Severely absent ~
Absence from 35% to less than 40% 7 0.5% Persistently absent i::;:]e ahsen
Absence from 40% to less than 45% 5 0.4% Persistently absent
Special educational needs (SEN) su... ™
Absence from 45% to less than 50% 0 0.0% Persistently absent is (Al
Absence greater than or equal to 50% 99 7.1% Severely absent SEN type (Rank 1 or 2 y
i (All)
Free school meals (FSM) o
i (Al

Department
for Education

Bishop Challoner
Catholic Secondary
School -

Similar schools
comparison report

Monitor your school attendance

Summer term 2024 to 2025

Children's Services



HCC similar schools
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HCC has created its own data comparison
tool using VYED data and the associated
methodology.

This has created an opportunity to
manipulate the data to perform key
functions.

We are looking to track any schools which
are close to those already identified as
being underperforming compared to other
school locally in a similar context.

The principal focus at the current time Is to
look for trends where schools are not
making progress on the twin track
approach.

Looks at trend
Maintained sc

s across both MAT and
nools and look for trends by

area, type anc

context against projections.

Be able to gauge success of the twin track
approach - with a view on trends for SA, PA
and the use of Banding analysis.

Children's Services




You Said, We Did

Updates
A Moodle Site
A Flow charts




Comi ng Soonée SS Mood

& O (@ © https//hias-moodle.mylearningapp.com

EEE)
‘ A % . Design and Educational Needs
Leadership Computing Assessment ' S Technology (SEN)

o

s X 2 ,‘ | ‘ |
- v : - 25Ny Y A ‘ !
e A"“ EE" jas 2’ a,‘ R Y : G A Search courses:
Ethnic Minority : ; Tackling e e ‘
and Travellers Inclusion and Educational Rights and
Achievement Diversity : Disadvantage Diversity Early Career
Service (EMTAS) Partnership (IDP) Education (RADE) Teachers

[N

/

Kj()»’

Services for Young (,/‘-.\\
Children, Primary : -

> \
M é ‘%’/‘ R L Behaviour Service Attendance Attendance Hubs Medical Referrals

& Specialist
Outd yor Education Teacher Advisory
ancd °PE Service

Hampshire Music
Support Staff Service PSHE/RSE

Reduced Hours Provision Inclusion/Exclusion Elective Home Education

Children Missing Education Legal Intervention Penalty Notices

HIAS STAFF LOGIN




Flowcharts:
Mapping multi -agency support

Those who need advice
and signposting

Those who need focused
goals-based input

current need is

support to maintain
mental wellbeing

" _, through effective

prevention and

promotion

i, :‘ :\' -y ) u.'.~-.,~' i. ety i f' ‘:: 7"~.. "
thosewhohavenot Those who need
;.,1\“_-"’_“:,'-.;3}.‘_} v '-"'-'."‘-: ;:'.'-.7 n »L-::;;' T 5
benentted from or are more extensive and
‘*-;.- D 2ach s oAt B i by SAUH e A DT A M e

wilaLe speciall goais-

4y s
UCh a risk that they are still in: based help
- contact with servic

THRIVE Framework for system change (Wolpert et al., 2019)

Identification: what is

the Attendance

Trajectory?

aeeeed  Gathering: what are
the Presenting Issues?

Information

Understanding: what

are the Driving Factors?

Prioritisation: joint
goal-setting between
schoaol, child, and
family

Protective Factors:
what can be putin
place in school, at

home, and out of
school?

Referral: which
services can help, how

to refer, and what to
expect

Support while waiting

What to do if it doesn’t
progress/work

Children's Services



Working with parents with
anxiety

Inclusion and Educational Engagement (Attendance) Hubs

Sue Parker. CAMHS Early Help Lead Clinician. Family & Systemic
Psychotherapy



Parent & child anxiety. Who comes first?

A Children living with parents experiencing emotional distress are more
. likely to have their own mental health challengésey may perceive
the world as a more threatening place and develop similar anxious
responses.

A 4/5 parents whose children are struggling with their mental
health/wellbeing may also find their own mental health and wellbeing
Impacted.

A Genetic link. Multigenerational link will have an impact in view of
what family members have seen and experienced, and the
expectation that the CYP may have of developing the same
difficulties.

A Anxiety behaviours are often mirrored. Parents and CYP can genera
anxiety for the other. Negative spiral effect.

A Maintenance. Inability to complete education, maintain employment
and/or financial pressures may lead to poor housing and difficult
neighbourhoods in which to live. Recurrent stress responses.

A Mental health challenges can strain all family relationships and creat
Instability.
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Positive attachment behaviours.

A Inconsistency and instability.

A They may have to cope with frightening and upsetting situations. What they witness and what is happening
for them that are coping with alone or with limited support.

A They may be separated from their parents, either because parents need to go into hospital, or withdraw
from family life.

A They may feel that they must look after their parent, themselves or their siblings. This may influence their
ability to leave them and so attend school.

A The CYP may feel that they are protecting the family from professional support as this may feel threatening,
or do they seek support or know that it is there? What might be conscious and what might be
unconscious?

A Who is taking the parental role?
A Is school the place of a safe adult space where the child can be the child?



Influencing
change

A All aspects influence each other.

A Seeking to change the influence of one layer
will influence the others.

A Different layers may not always seek the same
path.

A Where the parent is struggling with anxiety then
the school can seek to change their behaviour

to create change for the parent and so the
child.

A Family, friends and other professional agencies
also play a key role.

A The parent being central to communication is
an important component.

Wider soclety

School

Extended family
and friends




Where Is the problem and where Is the solutiol

ATTENDANCE
Connection Hope Change

Inclusion
Belonging Understanding

Parent ¢mm CYP =) School o

Fear of
judgement
Inadequacy Inferiority

Blame NON-ATTENDANCE

Shame

Gullt




Permissive vs
authoritarian

USH
ULDR.

Authoritarian

Permissive

Al A3Kt2a LINPGSOGAGS® ws33a k SYPrsiist High level of expectation.

A Demand that the parents/school and the child

A Taking on the role of accepting MH difficulties and v G&R G2 w3di o v SAGK A

continually reassuring them or helping them avoid

anxiety: difficulties that exist.
A They can't handle stress A52y Qi 065 NARAOdzZ 2dzaod L
A It's traumatising to see her suffer like that. A Just do it for goodness' sake, just like everyone

A My job is to protect him from all this. else.

A Can lead to physical and emotional distance

A Continued reassurance is demanding and exhausting. between parent and the school

A M tuate th blem. - - -
ay perpetuate the probiem A May leave to feelings of guilt or inadequacy as

A May leave to feelings of guilt or inadequacy as difficultiesyifficylties persist.
persist.



What should | do?

A Stress increases the chances of both
protection and demand.

A Both responses are important but
consider how they are balanced or
exaggerated.

A Trying harder with either response can
have the opposite effect.

A Find the middle ground. Empathy with
boundary.

A Difficulties with anxiety can rise and fall.
Thl? may change how you balance the
scale.

A Allow supported expectation to be
present, even when change feels
overwhelming.




. ost Presence

A An anxious parent may feel helpless and so
unable to take a positive feeling of control.

A School nonattendance may be a response to
the child feeling unsafe and insecure. Home
may feel like the safe place. CYP may feel that
they are protecting themselves, or the parent.

A The school may be able to take an increased
sense of control, or positive influence, at
times of high stress.

A Intent to return parent to a sense of
hopefulness and positive control.

A Positive relationship cycle.

Increased sense

of safety

Parent feels
helpless

Child increasingly
takes over control

Child feels unsafe
and insecure




Negative Relationship ~ ; comme/windanal

Cycle. AoYek!| DWa6IWGI YAG1IG KO
A What you can give is not enough.

AoYe k! JWUYqWNR2RUNDLWGA I
A Not feeling heard.

A Not doing what | want.

A Different messages/expectations.

A Lack of recognition of strengths.

A Poor consistency.

A Too much to manage.

Af KOWUYqWnIJPWGRUNLWY 2 GG
A No point.

A Unhelpful consequences.




Positive Relationship
cycle.

A Communication . Verbal, physical, written.
A Use communication styles that are relevant to parent and school.

A Communicate with empathy and validation and normalise the
Impact of mental health on parents, particularly when their child is
struggling.

A9YUUeaURHCqIJWH! W ¢! RUNWHh 6 Ys WHc U LWL
A Collaboration.

A Awareness and understanding. What difficulties might there be?
A Shared goals.

A Joint acceptance of what is manageable.

A Consistency.

A Confidence.

A Support. Feeling of safety.

A Strength based.

A What is happening that is good and can be built on?

A How can these be recognised and communicated?

A Positive mirroring can happen between school and parent.



How would you respond A What assumptions might you make?
1t you think that a parent A What experiences might influence you?

' > A Were there examples of a positive and/or
sutters from anX|ety. negative relationship cycles?

A Are there parents that you feel more able to
support and some less so?

A What would you like to be able to do?
A What might you be able to do?
Als there a difference?

A Are there times when the support that you
have been able to offer has been helpful or
unhelpful?

A What strengths and challenges might be
present for you and for your school?




Signposting & resources when you are ‘
HYUHRIDI UIJI WEcHYe2qWGe !l 13U

A Help parents to consider who they can speak to in their system.
A Encourage parents to speak to GP.

A Family Information and Services Hublampshire
https.//fish.hants.gov.uk/kb5/hampshire/directory/family.page?familych
annel=2

A Quell (byKooth) ¢ mental and emotional wellbeing support for parents
https://connect.kooth.com/foradults

A Hampshire CAMHS resources for parengsrent & carer support
https://hampshirecamhs.nhs.uk/help/parentarers/parentcarer
support/

A The good mental health handbogkvhole second half is around
parent and carer wellbeing strategies

A Supporting yourself to support your child video series on website

A Hampshire CAMHS eventdow to cope when your child can't
workshops



https://fish.hants.gov.uk/kb5/hampshire/directory/family.page?familychannel=2
https://fish.hants.gov.uk/kb5/hampshire/directory/family.page?familychannel=2
https://connect.kooth.com/for-adults
https://connect.kooth.com/for-adults
https://connect.kooth.com/for-adults
https://hampshirecamhs.nhs.uk/help/parents-carers/parent-carer-support/
https://hampshirecamhs.nhs.uk/help/parents-carers/parent-carer-support/
https://hampshirecamhs.nhs.uk/help/parents-carers/parent-carer-support/
https://hampshirecamhs.nhs.uk/help/parents-carers/parent-carer-support/
https://hampshirecamhs.nhs.uk/help/parents-carers/parent-carer-support/
https://hampshirecamhs.nhs.uk/help/parents-carers/parent-carer-support/
https://hampshirecamhs.nhs.uk/help/parents-carers/parent-carer-support/

Reflection Point

Why Is this relevant
to attendance?

What one action
will you takeas a
result of this?

What further
iInformation/training
do you need?




,\ Hampshire
X% ’/ County Councll

Virtual School

Attendance Hub
Relational Practice and the
Attachment Research Community (ARC)

Michelle Nye 1T Virtual School Head


mailto:Michelle.nye@hants.gov.uk

The Hampshire Approach

The Hampshire Approach Is a mindset that has been
established across the Children and Families branch since
2018 and is at the heart of all they do.

It guides how staff work with children, families, partners and
each other to contribute to positive change, now and in the
long term.

The four values that underpin the Hampshire Approach are:

ARespond to risk and keep children safe
ADevelop positive relationships

Aldentify and build on strengths

AGrow and

Virtual School



https://hants.sharepoint.com/sites/Child6212/SitePages/Welcome-to-the-home-of-the-Hampshire-Approach.aspx

A child's behavior s not always what it seems

*Behdvior s communication*

Behaviours as
C()mmunicatic)n What we see: Behavior

Experiences

A Abuse/neglect/traumal/stress
Unmet needs
ABiological/physical

What we don't seel
What's under the supfd

oM I

AEmotional BASKErDs AL

A Social ceas L e

A Cognitive UNSER -

ASensory . oy NEED FOR CONNECTION
,I&r\ltBeerIrilsflsworkmg model | —

AValues SELF-ESTEEM DEVELOPMENTAL LEVEL

AAttitudes

AHopes, fears & dreams
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There comes a point where
we need to stop pulling
people out of the river. We
need to go up stream and

f1 nd out why t

(Desmond Tutu)




Why belonging is the key to attendance

Y ImpactEd
L Group

Understanding Attendance, Implementing R ey . .
Strategies with impact July 2024 Impact Ed | imessiemm The Power of relationships

on improving school absence

d¢KS Y2NB KSI fiKe

> Sense of £l child has the more likely he i_s to
belonging continues L oad recover from trauma and thrive.
to be associated with ind| N Relationships are the agents of
SCZ%‘ZJ gﬁznt‘;agfce’ I change and the most powerful
relationships may be UKSNF Ll Aa Kazy'lly
an important
influence. 5. A relational and Bruce Perry, Psychiatrist and
targeted approach to Neuroscientist

Intervention was

particularly effective.

Virtual School


https://impactedgroup.sharepoint.com/sites/evaluationteam/Shared%20Documents/Forms/AllItems.aspx?id=%2Fsites%2Fevaluationteam%2FShared%20Documents%2FProduct%2C%20Sales%20and%20Marketing%2FCampaigns%2FUnderstanding%20Attendance%2FAttendance%20Report%20July%2024%2FImpactEd%20Group%20%2D%20Understanding%20Attendance%20Report%20%2D%20July%202024%2Epdf&parent=%2Fsites%2Fevaluationteam%2FShared%20Documents%2FProduct%2C%20Sales%20and%20Marketing%2FCampaigns%2FUnderstanding%20Attendance%2FAttendance%20Report%20July%2024&p=true&ga=1
https://impactedgroup.sharepoint.com/sites/evaluationteam/Shared%20Documents/Forms/AllItems.aspx?id=%2Fsites%2Fevaluationteam%2FShared%20Documents%2FProduct%2C%20Sales%20and%20Marketing%2FCampaigns%2FUnderstanding%20Attendance%2FAttendance%20Report%20July%2024%2FImpactEd%20Group%20%2D%20Understanding%20Attendance%20Report%20%2D%20July%202024%2Epdf&parent=%2Fsites%2Fevaluationteam%2FShared%20Documents%2FProduct%2C%20Sales%20and%20Marketing%2FCampaigns%2FUnderstanding%20Attendance%2FAttendance%20Report%20July%2024&p=true&ga=1

What I1s a relational
based approach?

Restorative
Practice

RelationalApproacheslio
EducatiorA-Common
Terminology.pdf

Relational Approaches to support
School BelonginKent County
Council)

Trauma
nformed

Resilience

PSYCHOLOGICAL UNDERSTANDING: THE IMPORTANCE OF RELATIONAL APPROACHES TO
SUPPORT SCHOOL BELONGING CONTINUED

Adverse
Childhood
Experiences

Attachment
Aware

Relational
Based
Approach

iThrive

« An approach to supporting children’s
mental health and ensuring they get the
right support at the right time.

« Based on neuroscience, training via
Anna Freud Centre

« Framework for system change
(Wolpert et al, 2019)

Emotional literacy Solihull Approach
(pastoral care, ELSA, others) . Douglas (2002)

. Ea”)’ intervention work to pfon]otc e |mpact of early years expenences on
mental health and wellbeing. neurodevelopment and relationships.

« Delivered in school by school staff, « Containment (Bion, 1959) reciprocity
sometimes with support from other (Trevarthen, 1978) and behaviour
professional networks. management (Skinner, Paviov)

Video Interaction Guidance (VIG) & Video
Enhanced Reflective Practice (VERP)

« Infants are predisposed to communicate
(Trevarthen, 1993).

« Strengths-based approach to consider
what works well in interactions through
Principles of Attuned Interaction
Guidance (Kennedy, 2011)

Figure 5. Relational approaches umbrella: Weathering and thriving in the storm
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o 2dz OF y Qi E Of dzChildren will thrive from firm boundaries and consistency (even if the child displays
conseguences. dysregulation)

Children and some staff will think Boundaries are the walls that keep the house up. Relational inclusion is firm on behaviour,
this approach means children can gentle on the child shouting, threatening and shaming overstimulate the fear response. Y(

get away with things and that get a quick win but the child is then only capable of a reactive response, as they are worki
excuses are being made for poor from the lower part of their brain.
behaviour.

If they do something wrong this We address this by reflecting on the behaviour, not shaming the child; maybe just a tweak

approach means we can't addres:consistent language is what's required. Consequences should actuddigirbeng opportunities.

it. GF I OKAfR OFydd NBFIRE 6S GSIFOKXEX AT | OK
process of rupture and repair and a clear message that it's OK to get something wrong.

If we move away from rigid tariff Wondering with curiosity and empathy to co regulate has more long term impact than a tal

system behaviour will go through behaviour system where we're following procedures but not meeting the needs of the chilc

the roof. relational inclusive system created by you, for your school, is reflective of your culture,
demographic , and character. One size doesn't fit all. Every system takes time and effort. E
move the shame; Develop the child's confidence.

We need a clear system such as From a child's perspective, these systems make the children feel that they are not good er
d NBER OF NRa&g &MNJ (oKarelshamed. It makes them ask, what's the point ? It can make them think that their tea
children know where they stand. doesn't like them (the child personalises the teachers use of the system)

Taken from Educating Everyone An Introduction to Relational Inclusion in Schools Anthony Bendict and Alan Braven (2025)
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Trust and Respect: Establishing a foundation of mutual

trust and respect between educators and students.

Emotional Support : Providing a supportive environment |
where students feel safe to express their thoughts and
emotions.

Collaboration : Encouraging collaborative learning
experiences where students work together and
learn from each other.

Communication : Promoting open and effective
communication to understand students' needs,
Interests, and challenges.

Empathy: Showing empathy towards students’
experiences and perspectives, fostering a sense of
belonging and understanding.
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Connect with other
adults before
the day starts

N

Plan for moments of joy, 7 Small Things
for playfulness, for for Relational

bonding and Connecting- practice IN the
classroom

Use your whole self to
build the relationship T
non-verbals are crucial

Welcome every single
child/young person
Into the classroom

7

Plan 1:1 moments with each
child throughout the week

Eg tell Amy

how amazing she was

In the school football training
that week or ask Josef how his
pet dog is.

v, N\
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Attachment Research arc

CO m m u n |ty ( A R C) The Attachment Research Community

The Attachment Research Community (ARC) Is a
national charity set up in 2017 by Virtual School

Hampshire Virtual School has

Headteachers, school leaders, psychologists, training purchased membership for all

organisations and academics, with a mission for

Hampshire schools and colleges.

Oevery school to be att a
It covers:
The ARC Audit helps schools evaluate their Leadership and management
attachment, trauma, mental health, and well- Ethos and inclusive environment
being practice, which guides their Curriculum

development plan and gives a baseline to
measure the impact of their work. The built-in
action tracking and review tools will keep a
focus on development priorities.

Working In partnership
Staff development
ldentifying need
Targeted support

Virtual School




arcC

The Attachment Research Community

229 schools and settings registered with the
Attachment Research Community (ARC)

92 schools started audit

13 bronze pathway schools

1 silver pathway school

Attachment and Trauma Aware Schools (ATAS)
training
Cohort 13 starting Spring 2026

Designated Teachers Conference Thursday 2"
October

Data correct as of 01/09/2025

L
vt ppase

Trauma Informed Attachment

w-Ashley Infants School

Aware School (TIAAS) P

2024 [/ 2025

1
ARC Bronze Pathway Schools

TIAAS PROGRAMME

e2ls/ecez2HOOK Junior School

= Hampshire
@ County Council
This certificate ig nrecer

me..Great Binfields Primary

Type School Name Her

_____ ar

B The Atta
P s s Researc
Commu

' 2024(25 i
n? - - -

.L"”lH med cnm
School (TIAAS) Pro ogra

( e 1/17' /2% /{z‘?

~-Bishop Challoner Secondary

The Hamble School

“Bosmere Junior School

Fairfield Infant School

Anton Infant School

Fareham Academy

chael so0 C c

~Tower Hill Primary

Anstey Junior School

OF/ EMBEDDINC

Braishfield Primary

FOR SILVE
vy

Hampshire
G County Council

ARC Silver Pathway Schools

( tificate i nresented to:

Type School Name Here

Rownhams St Johns Primary




Services to support

Primary Behaviour Service
Educational Psychology Service

Virtual School Attachment Trauma Aware
Settings (ATAS)

HIAS SEN Advisers

Therapies Service (Training and Toolkits)
Specialist Teacher Advisers (STAS)
Mental Health Support Teams

Approaches

Ordinarily Available Provision (OAP)
Thrive Approach

Emotion Coaching

Executive functioning work

Curious not furious, Kit Messenger
Tackling Educational Disadvantage Toolkit
PEP Toolkit

Reach2Teach

PACE

Virtual School



: : Window of tolerance (Dr Dan Siegel, 1999)
Relationships

wor k can occur |
Connect before content. 3 Slightly disconnected
Peter Block 4 Very dysregulated

| | 5 Dysregulated
Supporting staff in

recognising the impact 6 Slightly dysregulated
Adverse Childhood / Narrow window of tolerance

Experiences (ACEs) can 8 Calm window of tolerance

Check in where we are at the beginning
of the day

Virtual School



Membership includes

Members Including a rc
ARC Audit Tool The Attachment Research Community
Online Development Plan
ARC Matrix
Resources and examp!es Check with your Headteacher or Designated
Contact and collaboration

Teacher If you are already registered

| f you havenot already
the link https://forms.office.com/e/Qd7Bwz2ZtW

Access to Learning Hubs in person and online
events

Weekly webinars and podcasts

Regional and national conferences
Monthly newsletter

https://the-arc.org.uk/events

Virtual School


https://the-arc.org.uk/events
https://the-arc.org.uk/events
https://the-arc.org.uk/events
https://forms.office.com/e/Qd7Bwz2ZtW

Adult relationships

Peer relationships

Self-regulation

Motivation and locus of control

Needs Analysis: The
PEP Toolkit

Sense of self

Language development

T PEP Toolkit

Resources



https://virtualschool.hants.gov.uk/
https://virtualschool.hants.gov.uk/course/view.php?id=192
https://virtualschool.hants.gov.uk/course/index.php?categoryid=54

Have difficulties calming themselves
down after an altercation? The
optimal level is approximately one
and a half hours

EEBR2

Have uncontrolled/unpredictable
emotional outbursts (to
releasefrelieve pent-up
anger/aggression/anxiety)?

EBR3

Have difficulty controlling reactions
when they do not get immediate

attention (poor frustration
tolerance)?
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Overreact to affection or attention?
(they may become overexcited, loud,
boisterous)

Managing emotional and behavioural regulation

Connection before correction approach — Dan Siegal
During periods of heightened emotions when children are dysregulated it is important to learn, think and reflect.
Children need to learn to calm their fight/flight response.
Relating: this requires relating and connecting through attuned adult-sensitive relationships
Only when fight/flight is calm can adults use reason to develop reflection
The process of ‘co-regulating’ is essential to learn to self-reflect
Children need to feel physically and emotionally settled to do this
Children need to feel comfortable, safe and connected.

Children can then access the reason, learn to problem solve, and reflect on alternative solutions

See Emotion Coaching and PACE slides
Sloping Your Lid can be shared with chiidren: The Hand Model of the Brain (youtube.com)




Needs Analysis 1

2
Highly anxious

Denies need for
support

Continually avoids
work

Rubbishes or rips up
work

Rapid mood change

Sulks if not picked

Appears arrogant &
controlling

Insists on going first

Steals or gorges
food

Gets Upset easily

Clingy

Can't organise or

forget< -
Arr

Can't sit still

~rarly dependent

-0l the

Presenting

Behaviours

Talks aw.
-

Needs ¢ .stant
reassurance

Risky behaviour

—ad fabricates
Avoids eye contact

Limited imagination

Click on a behaviour to start

Hypervigilant
Resists teacher’s
guidance

Rubbishing teacher’s
work

Wants to work on
their own

Misinterprets others'
behaviour

Finds transitions &
endings difficult

Appears indifferent
Or uncaring

Angry & aggressive

Hates & rejects
praise

Attention seeking

Rapid mood changes

Ambivalent pattern Disorganised patterr.

Po ' of Ambivalent Attachment behavigur

« This describes a type of insecure pattern of attachment behaviour which some
children develop as a survival strategy to manage the context of their early lives.

« It does not in any way suggest that the child has an ‘attachment disorder’, something
only a clinician can diagnose.

»  We all have habitual patterns and styles of relating, which can expand and develop
through maturity, or become more fixed and evident when we are stressed or
overwhelmed.

* So noticing and understanding your child’s pattern or style of being in the world and
relating to people and activities, could help you understand what needs and feelings
may be driving their behaviour, particularly if that behaviour becomes challenging at
times.

» And that can help you respond with empathy, to continue to help them feel safe and
loved, grow and thrive.

Please note that there may be other reasons driving the behaviour, for example

= other Ambivalent behaviours See other Disorganised behav
Potential pe

attachmefit behaviour Child’s needs

Approaches / actions

[ MARK INCOMPLETE ] CONTINUE =

General prindples

All Hampshire Schools have
access to Reach2Teach via their
Designated Teacher

Virtual School



Attachment and Trauma Aware Training
- Attachment Training (1 hour online) |
- Attachment Training (half day, face to face)
- Strategies and Support in the Classroom for
vulnerable children (half day, face to face)

Virtual School
Training Brochure

- Attachment and Trauma Aware Schools 2025-26
(ATAS) programme (3 core day training) s L. .

- ARC webinar: From Introduction to Bronze ————

- Early Years: Introduction to Attachment and | , - -
Trauma (1.5 hours online) r‘ X lj _ " \ :

- Early Years: Emotion Coaching [ e Virtual i~

* All Hampshire schools, colleges and education settings
*  Qut of county schools (OOC) with Hampshire looked after children (CLA)

Termly Education Psychologist led webinar i frmin | |
. . . . . . * Independent schools
- Emotion Co_achln_g, building emotional literacy Hampshire
and regulation skills (Autumn term) o el iy e
- MlnlmiSIng the feellng Of Shame In dl'ﬂ:ICUIt , - ,a"dSUpportSOtheVa’ep'ePa'edfor“fe- L ._ all our vulnerable children and young people.

conversations (Spring term)
- Sexualised behaviour (Summer term)

Virtual School


https://documents.hants.gov.uk/cic-virtual-college/training-brochure.pdf

General enquiries virtualschool@hants.gov.uk

PEP related enquiries HCC.PEPs@hants.gov.uk

PLAC/CWSW/Kinship VSExtendedDuties@hants.gov.uk

Training enquiries HCC.VSTraining@hants.gov.uk

Telephone: 01962 835227

Check with your Headteacher or Designated Teacher if your school have already signed up for ARC

| f you havenot already r elgtpss/orens.offide.cdnoerQd/mBRzCZtW f o | |

Virtual School
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Further reading

Education Everyone, An introduction to Relational Inclusion in Schools. Anthony
Benedict and Alan Braven (Routledge 2025)

Practical tips for traum#nformed schools that also build wellbeing

Engaging Our Children & Young Peapl®nnecting The System (ARC and Restorative
Justice Counci(R025)

The school is a key site for fostering belonging.
However, this requires a sense of intention,
purpose and a commitment to connectedness.

Riley, Coates and Allen {2020)

Relational Approaches to support School Belon@Kent County Council)

Traumalnformed Practice: A Toolkit for Scotland

Sowing Seeds: Trauma Informed Practice for Anyone Working with Children and Young
People on Vime(10 minute watch)

A Guide and Toolkit

Kent County Council =1 T ent _g
- it B
April 2025 3 L e

Belonging, engaging and participating: Guidance on improving learner engagement
and attendancg2023)

3516 Belonging Schools Report Update (deach First, April 2023)

Beacon House

Virtual School



https://www.worthit.org.uk/blog/trauma-informed-schools
https://www.worthit.org.uk/blog/trauma-informed-schools
https://www.worthit.org.uk/blog/trauma-informed-schools
https://the-arc.org.uk/Media/Engaging%20Our%20Children.pdf
https://the-arc.org.uk/Media/Engaging%20Our%20Children.pdf
https://the-arc.org.uk/Media/Engaging%20Our%20Children.pdf
https://the-arc.org.uk/Media/Engaging%20Our%20Children.pdf
https://virtualschool.lea.kent.sch.uk/uploads/KCC-Relational-Approaches-to-support-School-Belonging-and-Attendance----Guide-and-Toolkit-April-2025.pdf?_cchid=70a55df2496c2f003f9a6d9cbd8a78f9
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2021/03/trauma-informed-practice-toolkit-scotland/documents/trauma-informed-practice-toolkit-scotland/trauma-informed-practice-toolkit-scotland/govscot%3Adocument/trauma-informed-practice-toolkit-scotland.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2021/03/trauma-informed-practice-toolkit-scotland/documents/trauma-informed-practice-toolkit-scotland/trauma-informed-practice-toolkit-scotland/govscot%3Adocument/trauma-informed-practice-toolkit-scotland.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2021/03/trauma-informed-practice-toolkit-scotland/documents/trauma-informed-practice-toolkit-scotland/trauma-informed-practice-toolkit-scotland/govscot%3Adocument/trauma-informed-practice-toolkit-scotland.pdf
https://vimeo.com/334642616
https://vimeo.com/334642616
https://www.gov.wales/sites/default/files/publications/2023-10/improving-school-attendance-guidance_0.pdf
https://www.gov.wales/sites/default/files/publications/2023-10/improving-school-attendance-guidance_0.pdf
https://www.teachfirst.org.uk/sites/default/files/2024-09/3516%20Belonging%20Schools%20Report%20Update.pdf
https://beaconhouse.org.uk/
https://virtualschool.lea.kent.sch.uk/uploads/KCC-Relational-Approaches-to-support-School-Belonging-and-Attendance----Guide-and-Toolkit-April-2025.pdf?_cchid=70a55df2496c2f003f9a6d9cbd8a78f9

