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DFE Templates and Exemplars @ Hampshire

Services

Released September 2021

Pupil premium strategy statement Part A: Pupil premium strategy plan
Before completing this template, you should read the guidance on using pupil Statement of intent
premium. - - -
Before publishing your completed statement, you should delete the instructions (text You may want (o include information on
in italics) in this template, including this text box. s What are your ultimate objectives for your disadvantaged pupils?
» How does your current pupil premium strategy plan waork fowards achieving
This statement details our school’s use of pupil premium (and recovery premium for the those objectives?

2021 to 2022 academic year) funding to help improve the attainment of our

disadvantaged pupils o What are the key principles of your strategy plan?

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year's spending of pupil premium had within our
school. Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Detaill Data Challeng Detail of chall
SchOame it
1 Add or delete rows as needed

Mumber of pupils in school

Propertion (%) of pupil premium eligible pupils

Academic year/years that our current pupil premium
strategy plan covers (3.year plans are r ded

o | & | [ h

Date this statement was published

Date on which it will be reviewed

Statement authorised by Intended outcomes
Pupil premium lead

This explains the outcomes we are aiming for by the end of our current strategy plan,

Gavernar / Trustee lead and how we will measure whether they have been achieved.

Funding overview Intended outcome Success criteria
Add or delete rows as needed
Detail Amount
Pupil premium funding allocation this academic year £

Recovery premium funding allocation this academic year | £

Pupil premium funding carried forward from previous £
years (enter £0 if not applicable)

Total budget for this academic year £

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year
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Updating Your Statement @ Hampshire

"You have until 31 December to
publish your statement. S

This will enable you to take the Using pupil premium:
needs of your new Intake Iinto guidance for school
account. leaders

If you have developed a multi-year
strategy for pupil premium, you
must review your plans and
publish an updated statement
every year.’
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Focus on the Pupils e

Are we helping pupils become more successful
learners?
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Audience

guidance for school
leaders

March 2022

Using pupil premium:

Hampshire

County Council

Services

. Hampshire

It is primatrily for the
benefit of parents and
governors and trustees.
You should write it with
them in mind.’




The Importance of Process @ !lampshire

Hampshire
County Council

‘Evaluation should
focus on effective
processes, as well as
outcomes. The
process is critical for
ensuring that
disadvantaged pupils
are thriving in the
classroom and
attaining well.’




Statement of Intent @ | [ampshire

HIAS SCHOOL IMPROVEMENT

Part A: Pupil premium strategy plan

 Statement of inton The statement of ir\tent IS an opport.unit_y fpr
QOur intention is that all pupils, irrespective of their background or the challenges they SChOOIS to te” thelr Story’ beyond SlmpIIStIC da'ta

face, make good progress and achieve high attainment across all subject areas. The Th e key q u eStI ons are I I Sted on th e d ocumen t .

focus of our pupil premium strategy is to support disadvantaged pupils to achieve that
goal, including progress for those who are already high attainers

We will consider the challenges faced by vulnerable pupils, such as those who have a

§ocial worker and youn_g carers. The activity we have outlined in t_his statement is also B Ut fo r m e th I S I S ab 0 Ut eX p I al n I n g to b Oth I n ter n al
intended to support their needs, regardless of whether they are disadvantaged or not. an d eXter n al Stakeh O I d ers ab 0 Ut O u r am b |t| 0 n S ’
High-quality teaching is at the heart of our approach, with a focus on areas in which . .

disadvantaged pupils require the most support. This is proven to have the greatest h OW We al m tO aC h | eve th em a.n d W h at are 0 U I'

impact on closing the disadvantage attainment gap and at the same time will benefit

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed u nderpi n n i ng Values and pl"i nCi ples . The ¢ i ntent, iS

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and

improved alongside progress for their disadvantaged peers. SO m eth | n g th at al I S C h 0 O I Staff S h 0 U I d U n d el’Stan d
Our strategy is also integral to wider school plans for education recovery, notably in its at a St rateg |C I evel , an d W h at th e| r | n d |V| d u al ro | es

targeted support through the National Tutoring Programme for pupils whose education . .
has been worst affected, including non-disadvantaged pupils arem akl n g a real |ty_

Qur approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, not assumptions about the impact of disadvantage. The

approaches we have adopted complement each other to help pupils excel. To ensure 1 1
gpproachos o havo e Do you recognise your school from the intent
* ensure disadvantaged pupils are challenged in the work that they're set Statem en tr)

+ act early to intervene at the point need is identified
+ adopt a whole school approach in which all staff take responsibility for disadvan-
taged pupils’ outcomes and raise expectations of what they can achieve

7 ampsnire ‘as@0]
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Challenges @ lampshire

‘Have you accurately identified the needs of your
disadvantaged pupils in your school?’

* How does disadvantage impact on pupils’
learning (in the individual school context)?

« What are the *controllable* factors
iImpacting on disadvantaged pupils’
learning?

« What factors are MOST preventing
disadvantaged pupils from thriving in the
classroom and in wider school life?’

2N Hampshire
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This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Hampshire

Detail of challenge / barrier to learning.

Majority of our children start school below and in a significant number, well below Services
their age expectations especially in the areas of speech, vocabulary and basic
. mathematics. This evidences as significant / moderate speech and language
F-"-“."-'?‘:'-F'-‘ delay including limited vocabulary and understanding of spoken language’ which
i impacts early reading and writing development and reduced confidence in
numeracy based on a lack of understanding of number recognition, facts and
application.
Many children join our school not ‘nursery ready’ due to parents not fully
Being wary of understanding their role in giving their child the skills needed for a flying start at
a deficit school. Poor social, emotional and personal skills, a lack of understanding or
. knowledge of the wider world, alongside their poor communication and language
discourse mean they start school with gaps to many of their non-vulnerable peers. They
around start at a deficit and then must spend time and effort making this up so fall behind
disadvantage their peers.
A lack of parental aspiration (consequently lack of children’s aspirations)
Focus on combined with poor engagement with school leads to some parents not always
what's in our understanding their chiiqrs and schpol expectations and intended outcomes
i Ny along with the opportunities they will have at school.
glft' \ Limited communication and literacy skills (lack of opportunities to talk,
experience books and support to read at home) means our children’s early

reading and phonic knowledge is adversely impacted.

5 Data for attendance indicates that our vulnerable children's attendance is lower
than our non-vulnerable children. Data shows several of our vulnerable children
show as persistently absent.

Poor attendance and lateness have a negative impact on all but especially
vulnerable children's progress.

6 81% of our children live in the bottom 30% of the most deprived areas. Limited
financial stability means parents cannot provide varied experiences or
opportunities for their children to understand there is 2 world outside their
locality. So, our children's knowledge and aspirations are limited.
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Precision matters... @ Hampshire

Services
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Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenges. m“f of =

1 | Intermal and e | (where ilabde) assessment indicate children's
Challenge | Detail of challenge fluency/decoding skills to support stamina for reading have significant
ber woaknesses and gaps, therafore they cannot read with sufficient fluency.

Attendance and Punctuality 2 | Internal and external (where available) assessment shows that a significant
: P Do iool ST :-n::c“:;wn: children have gaps in basic maths knowledge, including their

Social and Emotional 3 | Inlight of the recent school closures, pupils’ wider experiences from their home
Speach and Language depeavation life have become increasingly limited for some children. The schools
demographlc of white British limits thew understanding of key themes le.
Parental Engagement ¥ equality, diversity etc.

Reading Writing maths outcomes not as strong as national 4 | Observations and discussions with pupils suggest that many pupils do not have
a range of cognitive strategies to draw wpon, relying on a favoured strategy
which may nol be best suited lo a task. Due to this, some pupils are not
muotivated to tackle potentially challenging tasks.

5 | Atendance data shows a disproportionate number of disadvantaged pupils are
classed as persistent absentees and therelore do not fully engage with school
life, This has a negative impact on their social and emolional development as

GM#UN-AE

well as academic progress.
6 | Our ongoing discussions with pupils and their famies show that a significant
number of families require additional pastoral intervention, including social,
emotional and mental health support.

Hampshire
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Intended Outcomes

Intended outcomes are determined before
activities. Experience tells us the level of
resource and expertise needed to address
disadvantage is often underestimated, especially
when we don’t clearly define intended outcomes.

Well defined success criteria are key to good /
dispassionate impact evaluation. Decouple
Impact evaluation from accountability. Vague
success criteria make it easier to claim success.
Remember that colleagues involved in the
Implementation of an approach are not always
the best judges of success. Be wary of activity
being mistaken for outcomes.

The intended outcomes link should closely to the
challenges pupils face.

. Hampshire

Serwces

Intended outcomes

This explains the outcomes we are
and how we will measure whether they have been achieved.

aiming for by the end of our current strategy plan,

vocabulary among
disadvantaged pupils

Intended outcome Success criteria
Improved oral Assessments and observations indicate g ificantly im-
Ianguage skllls and proved oral | among r‘ advantaged pupils. This is

ewdenl when triangulated with other sources of evidence,
ncluding engagement in lessons, book scrutiny and ongo-
|ng formative assessmen i

Improved reading
attainment among
disadvaniaged pupils.

KS2 reading outcomes in 2024/25 show that mere than X%
of disadvantaged pupils met the expected standard.

Improved maths
attainment for
disadvantaged pupils at
the end of K32

K52 maths outcomes in 2024/25 show that more than X%
of disadvantaged pupils met the expected standard.

To achieve and sustain
improved wellbeing for
all pupils in our school,
particularly our
disadvantaged pupils.

Sustained high levels of wellbeing from 2024/25 demon-

strated by:

= qualitative data from student voice, student and parent
surveys and teacher observations

= asignificant reduction in bullying

= a significant increase in paricipation in enrichment ac-
tivities, particularly among disadvantaged pupils

To achieve and sustain
improved attendance
for all pupils,
particularly our
disadvaniaged pupils.

Sustained high attendance from 2024/25 demonstrated by:

the overall absence rate for all pupils being no more
than X%, and the arlenuance gap between dlsadvan
taged pupils and thei
reduced by X%
-thp centage of all pupils who are persistently absent
being below X% and the figure among disadvantaged
pupils being no more than X% lower than their peers.

antaged peers being

Hampshire
County Council

pay




Intended outcomes and @ Hampshire
success criteria s

» ‘[t is important to be mindful
of success criteria that are
actually activities.’

* ‘Long term goals should
centre on pupils’learning.’

Hampshire

County Council




. Hampshire

Services

Activity

The activity section uses the EEF’s tiered
model. There is no longer any need to list the
iIndividual costs of activities, just the budget

Activity in this academic year

This details how we intend ta spend eur pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost £79,300

H M H Activity Evidence that supports this Challenge
asSSocClated with eachn tuer approach ramer(s
" addressed

Purchase of Standardised tests can provide reliable | 1.2, 3, 4

Schools should link activities with challenges
and ensure that activity is informed by research

evidence that it may be effective. It is important
to remember that research evidence can only
point us in the right direction. We should use it
to inform our decision making, not justify it.
Evidence we can use goes beyond the EEF
toolkit and may include small, in school
experiments as well as meta-analysis and
RCTs.

diagnostic assessments.

Training for staff to ensure
assessments are interpreted
and administered correctly.

insights into the specific strengths and
weaknesses of each pupil to help
ensure they receive the comrect
additional suppert through interventions
or teacher instruction:

Standardised tests | Assessing and
Monitoring Pupil Progress | Education
Endowment Foundation | EEF

Embedding dialogic activities
across the school curricu-
lum. These can support pu-
pils to articulate key ideas,
consolidate understanding
and extend vocabulary.

We will purchase resources
and fund ongeing teacher
training and release time.

There is a strong evidence base that
suggests oral language interventions,
including dialogic activities such as
high-guality classroom discussion, are
inexpensive to implement with high im-
pacts on reading:

Oral language interventions | Toolkit
Strand | Education Endowment Foun-
dation | EEF

Purchase of a DIE validated
Svystematic Synthetic Phon-
ics programme to secure
stronger phonics teaching
for all pupils.

Phonics approaches have a strong
evidence base that indicates a positive
impact on the accuracy of word reading
(though not necessarily
comprehension), particularly for
disadvantaged pupils:

Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

Enhancement of our maths
teaching and curriculum
planning in line with DFE and
EEF guidance

We will fund teacher release
time to embed key elements

of guidance in school and to
access Maths Hub resources

The DfE non-statutery guidance has
been produced in conjunction with the
National Cenre for Excellence in the
Teaching of Mathematics, drawing on
evidence-based approaches:

Maths quidance KS 1 and 2.pdf
publishing.service.gov. uk]
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‘It’s just quality first teaching.
NQO!

J

Hampshire

Services

« Pupils with strong language, good background

knowledge, self-efficacy & good se

f-regulation skills

can thrive, even if elements of teac

ning such as

explanations relationships are not always perfect.

* Pupils with more limited language,

background

knowledge & self-regulation skills need the highest
guality explanations, formative assessment & strong
relationships. High quality, inclusive teaching matter for

all pupils, but particularly for those that find learning

more difficult.
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mrowland@unitysp.co.uk C&

o @marcrowland73

https://marcrowland.wordpress.com/

https://researchschool.org.uk/unity/

Hampshire

County Council
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Please Get in Touch @ Hampshire

| would love to hear your questions, feedback or
iIdeas for content, so please do get in touch:

Victoria.Flynn@hants.gov.uk

Hampshire

County Council
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