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The Four Core Sections 

 

 

 

 

 

 

 

• A strong moral purpose and belief 

• A sense of belonging 

• Open and honest reflection 

• A learning culture for all 

• Robust implementation, monitoring 

and evaluation 

• A deep understanding of context 

• Effective communication and shared 

agency 

• Attendance and wellbeing 

• Access to learning 

• Foundation skills and knowledge 

• Equitable aspirations 

• A focus on learning behaviours 

• Metacognition and self-regulation 

• Collaboration and dialogue 

• Behavioural foundations 

• The rejection of labels and limitations 

• Pitch and momentum 

• Curriculum design and subject specific 

pedagogy 

• Adaptive and responsive teaching 

• Data and assessment 

Whole school 
culture and 
engagement 

Access, equity 
and strong 
foundations 

Collaboration, 
dialogue and  

behaviours 

Expectations, 
pitch and 
response 
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Whole school culture and engagement 

Vision is underpinned by a shared moral purpose to 
provide the best education and life chances for all, 
resulting in a culture without limitations on achievement 
and an environment where all pupils feel safe. 

 

 

A strong moral purpose and 
belief 

Effective leadership develops and sustains a culture 
where: 

• all staff value pupils’ diverse strengths and 
characteristics, adopting a strengths-based approach, 
rather than a deficit model 

• all staff are committed to addressing challenges faced 
by pupils experiencing disadvantage, believing that 
their actions really can improve pupils’ experiences, 
well-being, outcomes and life chances 

• all teachers are committed to addressing challenges 
faced by pupils experiencing disadvantage in their own 
classrooms, and this is reflected in they way teachers 
talk about pupils and families 

• all staff recognise that pupils physiological and safety needs must be met and 
can identify when intervention needs to take place. 

 

  

 The inclusive 
teacher challenges 
that mindset that 
seeks to predetermine 
the capacity of each 
learner, replacing it 
instead with a 
curiosity about what 
the learner can 
achieve.”  

Nasen, Teacher 

Handbook:SEND, (2022) 

Building block: There is a collective, shared vision and ambition 
for disadvantaged pupils, which recognises that academic 
attainment is necessary and critical in terms of widening opportunity 

and life chances but is not in itself sufficient for success. 

 

Building block: There is a unified belief that all pupils, irrespective of background 
or barriers, can attain well; high expectations for all is a lived and evidenced 
mantra. 

https://www.wholeschoolsend.org.uk/teacher-handbook
https://www.wholeschoolsend.org.uk/teacher-handbook
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A sense of belonging  

• All pupils and staff feel that they belong in 
their school; they feel valued by their 
community and value their role within it. 

• Schools ensure that all pupils and staff 
have positive, trusting relationships, and 
these relationships are proactively 
established and nurtured by all. 

• Relationships are reciprocal in nature with 
regular shared interaction and feedback.  
All voices are heard. 

• All pupils and staff are actively engaged in wider school life, taking part in 
assemblies, performances, visits and extra-curricular activities. 

Open and honest reflection 

• Schools are honest and robust in their self-evaluation, ensuring a true reflection 
of current practice and the impact of chosen strategies. This honesty allows 
leaders to shape priorities and drive improvement effectively.  

• The pupil premium strategy is an honest document focused on improving 
outcomes for pupils experiencing disadvantage. The focus goes far beyond 
operational compliance. 

• The views of all stakeholders, including pupils and families, are actively sought 
and used to inform self-evaluation and resulting strategy, even when some of 
these views may be difficult to hear. 

• Staff and pupils are honest and open about things they do not understand, or 

that they find challenging, seeking information, advice and guidance and 
modelling positive learning behaviours. This includes seeking feedback and 
advice from external agencies. 

• Teachers and pupils share and reflect on successes and failures within the 
context of a safe learning culture. 

 Placing value on students’ 
ideas and opinions not only 
contributes towards their sense of 
self-worth, but also builds a 
greater sense of community and 
belonging in school.” 

Gaunt and Stott, Transform Teaching and 

Learning through Talk (2018) 

 There is a strong evidence base that teacher-pupil relationships are 
key to good pupil behaviour and that these relationships can affect pupil 
effort and academic attainment.” 

EEF, Improving Behaviour in Schools Guidance Report (2021) 

Building block: School self-evaluation is timely, routine and rigorous; it instigates 
change where needed and drives further improvement. 

Building block: School self-evaluation outcomes and research evidence are used 
in an honest and open way and not used selectively to support existing practices, 
activities or biases. 

https://blackwells.co.uk/bookshop/product/9781475840681?gC=5a105e8b&gclid=EAIaIQobChMInvLo84b0-wIVhhkGAB1FwwF1EAQYAiABEgJlY_D_BwE
https://blackwells.co.uk/bookshop/product/9781475840681?gC=5a105e8b&gclid=EAIaIQobChMInvLo84b0-wIVhhkGAB1FwwF1EAQYAiABEgJlY_D_BwE
https://educationendowmentfoundation.org.uk/public/files/Publications/Behaviour/EEF_Improving_behaviour_in_schools_Report.pdf
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A learning culture for all 

• Schools evaluate teaching and learning 
through the lens of pupils most vulnerable to 
underachievement, understanding that by 
improving the provision for these pupils, 
teaching and learning will be better for all. 

• The continuing professional development 
(CPD) offer is focused on improving 
outcomes, exploring challenges to learning 
faced by pupils, and developing shared 
approaches to address these. Teachers learn 

from one another. 

• CPD for staff utilises approaches such as 
modelling, revisiting prior learning, spaced 
practice, feedback and action planning so that 
the learning of adults is implemented into their 
day-to-day practice. 

• A wide variety of research and information is 
used to inform thinking, with leaders aware of 
how research can be used to justify existing 
activities or biases. 

• Everyone in the school community takes 
responsibility for their own learning and 
invests in the learning of others, believing that 
attainment is never fixed. This is reflected in 
vocabulary used by both pupils and staff. 

 

 The evidence tells us 
that high quality teaching is 
the most important factor 
when it comes to improving 
attainment outcomes, 
particularly for disadvantaged 
pupils. Schools should focus 
on developing teaching 
practice over a sustained 
period to drive meaningful 
change in their setting.” 

EEF, Moving forwards, making a 

difference: A planning guide for 

schools 2022-23 (2022) 

 Collective teacher efficacy (CTE) is the collective belief of the staff or 
the school/faculty in their ability to positively affect students. CTE has 
been found to be strongly, positively correlated with student achievement. 
A school staff that believes it can collectively accomplish great things is 
vital for the health of a school and if they believe they can make a positive 
difference then they very likely will.” 

Hattie, Visible Learning 

Building block: Professional learning for 
adults within the school is appropriately 
targeted to pupil need, promoting high-
quality learning for all which is at the heart of 
the school’s strategy. 

Building block: The school recognises the part it can play in system-wide 
improvement and participates in opportunities to share and disseminate good 
practice beyond its own boundaries. 

 The more mechanisms 
professional development 
includes and effectively 
implements, the larger its 
likely impact on pupil 
attainment. But what exactly 
do they entail, and how may 
they be ordered? 
A. Build Knowledge 
B. Motivate Teachers 
C. Develop Teaching 
Techniques 
D. Embed Practice 
EEF, Effective Professional 
Development Guidance Report 

https://d2tic4wvo1iusb.cloudfront.net/documents/School_Planning_Guide_2022-23.pdf?v=16528158312
https://d2tic4wvo1iusb.cloudfront.net/documents/School_Planning_Guide_2022-23.pdf?v=16528158312
https://d2tic4wvo1iusb.cloudfront.net/documents/School_Planning_Guide_2022-23.pdf?v=16528158312
https://visible-learning.org/2018/03/collective-teacher-efficacy-hattie/
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1683880156
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1683880156
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Robust implementation, monitoring and evaluation 
 
• Leaders and governors have a clear rationale for their 

spending of the pupil premium funding and its intended 
impact.  

• Time is invested in the exploration phase, ensuring 
effective diagnostic assessment of the challenges 
faced by pupils and how these challenges present 
themselves in school. 

• Challenges are prioritised based on need and where 
the school can have most impact.  

• Early intervention sits at heart of the school’s strategy. 

• Schools focus on doing fewer things, more effectively, 
over time. 

• Success criteria are clear from the outset and 
understood by all so that leaders and governors can be 
honest and robust in their evaluation of impact.  

• Success criteria focus on pupils’ learning, rather than 
activity. Activity is not mistaken for impact on pupils. 

• There is an emphasis on the ongoing process of 
implementation and evaluation. 

• Schools understand that quality of implementation is as 
important as the approaches chosen and invest time in 
the implementation process. This includes a focus on 
sustaining the quality of strategies already embedded, 
into practice. 

• Approaches are given time to embed but schools are 
quick to respond if it is clear that strategies are not 
having impact or need to be changed. 

• Actions are monitored and evaluated regularly against agreed success criteria. 
Monitoring and evaluation are ongoing processes, not an events. 

• Evaluations of impact are validated by those who have not been 
involved/invested in delivery so that the view of impact is not distorted. 

 

 Schools should 
probably make fewer, 
but more strategic, 
choices and pursue 
these diligently.” 

EEF, Putting Evidence To 

Work: A School’s Guide To 

Implementation (2021) 

 Using five critical 
levels of evaluation, 
you can improve your 
school's professional 
development program. 
But be sure to start with 
the desired result-
improved student 
outcomes.” 

Guskey, Does it make a 

difference? Evaluating 

Professional Development, 

(2002) 

Building block: All staff understand the school’s strategy for tackling educational 
disadvantage and their role within it; all are accountable for the outcomes of 
disadvantaged pupils. 

Building block: Robust quality assurance processes are in place, internally and 
externally, including a clear and dedicated focus on disadvantaged pupils, their 
provision and outcomes as well as the culture of inclusion more broadly. 

Building block: Leaders and class teachers target resource at pupils at risk of  
under-achievement; success is measured through the quality and extent of learning, 
rather than the amount of resource made available or the number of interventions 
provided. 

https://dera.ioe.ac.uk/31088/1/EEF-Implementation-Guidance-Report.pdf
https://dera.ioe.ac.uk/31088/1/EEF-Implementation-Guidance-Report.pdf
https://dera.ioe.ac.uk/31088/1/EEF-Implementation-Guidance-Report.pdf
https://www.ascd.org/el/articles/does-it-make-a-difference-evaluating-professional-development
https://www.ascd.org/el/articles/does-it-make-a-difference-evaluating-professional-development
https://www.ascd.org/el/articles/does-it-make-a-difference-evaluating-professional-development
https://www.ascd.org/el/articles/does-it-make-a-difference-evaluating-professional-development
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Potential Barriers 
 

If… then… 

the focus on disadvantage is driven by 
external obligations rather than a moral 
purpose…  

surface level interventions are chosen to 
demonstrate that the school is meeting 
its obligations, and these do not 
necessarily impact on pupils’ learning. 
Systemic cultural changes do not take 
place. 

staff are not open an honest about 
strengths and needs… 

actions are unlikely to meet need.  

teachers are judged and categorised 
within the school… 

this reinforces the view that ability is 
fixed. 

teachers feel scared to take risks… pupils feel the same, so a culture of 
learning for all is not established. 

pupils are passive in learning… relationships are not secured, a sense 
of belonging and learning behaviours 
are not developed, and it is more difficult 
to assess and respond to pupils’ needs. 

staff do not expect high attainment from 
pupils experiencing disadvantage… 

they may limit access to the full 
curriculum and cap pupils’ opportunities 
to attain well. 

staff have little opportunity/time to learn 
about the challenges that their pupils 
face and what makes the biggest 
difference to pupils… 

staff may not know how to adapt to meet 
the pupils’ needs and ensure that they 
learn well. 

CPD is not planned for learning over 
time and to ensure the application of 
learning into daily practice… 

little impact is seen. 
 

self-evaluation focuses on the hard work 
and activity of staff… 
 

evaluation of the impact of strategies on 
pupils lacks accuracy, leading to 
ineffective action. 

the views heard are those of non-
disadvantaged pupils and families… 

these views are seen to represent 
everyone. 

insufficient importance is given to 
identifying priorities and exploring a 
range of possible approaches and 
actions prior to strategic decision 
making… 

poorly targeted decisions may be made, 
and resources wasted. 
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If… then… 

approaches are adopted without 
considering the context of the school, 
the specific cohort, or the readiness of 
the school to deliver the strategies… 
 
 

pupils’ needs may not be met. 

work to improve outcomes focuses on 
monitoring of data rather than effective 
pedagogy… 

staff may feel that they are held to 
account without being supported, and a 
perception may develop that this cohort 
of pupils is a problem to be fixed. 
 

the school’s pupil premium strategy 
remains on the website but is not 
effectively shared and developed with 
staff and key stakeholders… 
 

the strategy is not lived and remains a 
paperwork exercise that does not impact 
on pupils. 

the ambitions of the pupil premium 
strategy are not realised in the 
classroom on a day-to-day basis… 
 

impact happens in pockets, but the full 
potential of the strategy is not realised. 

pupils’ physiological needs and needs 
for safety, belonging and esteem are not 
met… 
 

pupils may struggle to learn. 

 

 

 

 

 

 


