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Pre-clinic tasks

The following tasks are to be completed before you attend Clinic 1. This should take no longer than 30
minutes

In Clinic 1, you will read and analyse 3-4 scenarios that consider the following teaching problem across a
range of contexts:

How can teachers prevent and respond to low-level disruption to create a positive,
predictable and safe learning environment?

The scenarios will exemplify the four module principles below, demonstrating how teachers can
establish and maintain high expectations in order to minimise low-level disruption.

Module principle Description

Be consistent A predictable environment helps pupils feel secure and know what to
expect. Maintain expectations and embed routines by taking a consistent
approach, using familiar language and providing predictable responses.
For example, use a predictable system of rewards and sanctions in line
with whole-school policies.

Guide attention Expectations need to be carefully communicated so that pupils
understand what to do. Direct attention with specific, sequential and
manageable instructions, using scaffolds to make these concrete.

Share purpose Explaining the intent behind expectations and routines can make them
more meaningful and motivating for pupils. Share the purpose and
benefits so that pupils understand what is expected of them and why it
matters.

Be responsive Responding promptly and appropriately to pupils’ behaviour reinforces
expectations. Use strategies such as checking for understanding, positive
framing and specific praise to promote positive behaviours. Use least-
invasive strategies early when expectations are not met.

These module principles are relevant to all teachers and can be applied across all contexts, regardless of
phase, subject or setting. For instance, a teacher may be giving instructions for the next task in the
lesson. In contrast, at the start of the school year a teacher may be showing pupils how they want them
to enter the classroom. The content may differ, but the teachers in both scenarios would benefit from
applying the same module principles.

The following two tasks will help you to familiarise yourself with the module principles before you attend
the clinic. During the clinic, you will build on this prior knowledge by exploring the module principles in
greater depth with the support of your facilitator, before applying these to your own practice.
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Task 1

> Read the scenario below.
> Answer the questions, using the module principle as a guide.

Mrs. Ahmed is an art Teacher at Cooper’s Academy, a secondary school for pupils with special
educational needs. She has found that pupils often struggle to maintain focus for the duration of longer
tasks. This can cause low-level disruption as pupils become fidgety, move around the room and chat to
each other.

Mrs. Ahmed knows that pupils benefit from regular short breaks. So, she has considered how to include
these in her routines to support pupils. She also understands the importance of teaching her pupils to
self-regulate because it will reduce the likelihood of low-level disruption in her lessons. Over the last
term, Mrs. Ahmed has established a routine which uses coloured sand timers to break long tasks into
smaller periods of focussed work. Pupils can then take timed movement breaks. The frequency and
length of these breaks are based on the individual needs of the pupils. However, the structure remains
consistent.

In today’s lesson, pupils will be working on an extended piece of work. She knows movement breaks will
be a good way to support them to do this. When she is setting up the task, she reminds them of her
expectations:

“Today, itis an extended piece of work. We know our concentration is improved when we have an
opportunity to move around and take a break from our work. So, | will give regular movement breaks. We
will use the sand timers to help us remember how long we are working for, and how long our breaks last. |
will direct you to the appropriate timer colour for you.”

Later, while most pupils are settled into their drawing task, Mrs. Ahmed notices that Daniella is fidgeting
in her seat. Mrs. Ahmed walks to her desk; “Daniella, you have worked really hard on the shading on your
drawing. | am going to put this 2-minute timer on your desk because | want you to spend two more really
focussed minutes on your drawing. | know you can time your own movement break. So, after this timer
runs out you can go to the bench at the back of the room and pick up a red timer and start it. You will have
until that timer has finished to take a movement break quietly, in the movement space. | will see you back
at your desk when your red timer has finished.”

ambition.org.uk 5
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After reading the scenario, reflect on the following questions and respond, using the table below:

Module principle Question(s) Response
Be consistent How does the teacher create

a consistent environment for

pupils?
Guide attention How does the teacher help

pupils to follow her
instructions?

Share purpose How does the teacher explain
the purpose of the instruction
to pupils?

Be responsive How does the teacher

respond to what she sees
from pupils?

ambition.org.uk
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Task 2

e Take a moment to reflect on the module principles for this clinic.

e Consider arecent lesson that you have taught and tried to prevent low-level disruption.
e Complete the table, reflecting on your experience.

Example: This is completed example for the first two module principles to support your thinking.

Module Do you feel If yes, how did this module If no, what might you do next
principle that you principle support your practice? time to use this module
applied this principle?
module
principle?
Be Yes | consistently use the whole-
consistent school prompts to gain pupils’
attention. This helps them to
understand what | want from them
without me having to explain, and
supports to establish thisas a
routine across the school.
Share No | could explain to pupils why
purpose they need to be silent during the
task. | could tell them that |
want them to work
independently, so that | can see
what they know, and what we
need to look over again.

ambition.org.uk
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Module
principle

Do you feel
that you
applied this
module
principle?
(Y/N)

If yes, how did this module
principle support your practice?

If no, what might you do next
time to use this module
principle?

Be consistent

Guide
attention

Share purpose

Be responsive

ambition.org.uk
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Teaching problem

How can teachers prevent and respond to low level disruption to create a positive,
predictable and safe learning environment?

Paired discussion
Reflect on your experience of setting and maintaining high expectations in school. This might include
giving instructions or responding to pupil behaviour.

Questions:
1. How does low-level disruption present in the classroom? What does it look like and when does it
tend to take place?
2. Whatimpact does it have?

Notes:

Maintaining high expectations

Preventing low-level disruption Responding to low-level disruption
> Routines > Leastinvasive approaches (non-verbals,
> Teacher-pupil relationships private reminders)
> Clearinstructions > Escalation (behaviour systems and support)
> Learning planned and content broken down > Positive reinforcement

to allow pupils to access it

> Teacher's belief in pupils’ ability to succeed
Social norms and culture of learning
Notes:

ambition.org.uk
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What are module principles?

Module principles are the components of an approach that can be applied across all subjects, phases or
settings. They serve as a guide for what good practice is likely to look like.

Module principles

Module principle

Description

Be consistent

A predictable environment helps pupils feel secure and know what to
expect. Maintain expectations and embed routines by taking a consistent
approach, using familiar language and providing predictable responses.
For example, use a predictable system of rewards and sanctionsin line
with whole-school policies.

Guide attention

Expectations need to be carefully communicated so that pupils
understand what to do. Direct attention with specific, sequential and
manageable instructions, using scaffolds to make these concrete.

Share purpose

Explaining the intent behind expectations and routines can make them
more meaningful and motivating for pupils. Share the purpose and
benefits so that pupils understand what is expected of them and why it
matters.

Be responsive

Responding promptly and appropriately to pupils’ behaviour reinforces
expectations. Use strategies such as checking for understanding, positive
framing and specific praise to promote positive behaviours. Use least-
invasive strategies early when expectations are not met.

ambition.org.uk
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ldo

Scenario

In alignment with the whole school feedback policy, teachers at Shorehouse Academy regularly engage
pupils in whole-class feedback related to a model. As teachers talk through a model, pupils respond to
the feedback by editing their work in green pen. Today, in his Year 8 French lesson Mr. Murphy is marking
a piece of pupil work on his board to give whole-class feedback on a writing task.

Mr Murphy wants to gain his pupils’ full attention, to explain the task and ensure that they have everything
they need. In line with his classroom routine, he uses a narrated countdown. When he has his pupils’ full
attention, he gives his instructions: “While | am talking you through this piece of work, | expect you to pay
full attention. You will need to work in silence. As always, you should have your green pens in your hand,
ready to make improvements to your own copy of the paragraph as we go. Remember, we are looking for
three things as we assess the model: use of the key vocabulary we have covered this week to describe
our holidays, use of at least two opinion phrases and accurate adjective agreements. Green pens in
hands. Let’s do it.”

Mr Murphy scans the room. He can see that three pupils have not yet got their pens in hand and do not
appear ready.

“At least 80% of us are ready to go. That’s great to see, well done. It's super important that we are all
paying full attention. We can then note down all the changes we think of. We don't want to miss anything
which will help you to improve your own work in the next task”.

All pupils now appear ready to begin the feedback task, Mr Murphy talks his class through the example
work, looking up and scanning the room at moments when he would expect that they would be adding
green pen to their own work. He notices that one pupil is not focussed on the board and is not adding to
her work. He decides to give a final whole class reminder to support her to meet his expectations, “we
have made some fantastic additions to our model so far. It is really important that we all add this extra
example to our paragraphs. | haven’t yet seen this vocabulary in anyone’s writing and it will increase the
quality of our work when we return to our own paragraphs. | should see all of your green pens adding this
in.” He gives the less-focussed pupil a nod as he says this. She quickly adds to her work.

ambition.org.uk 11
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Task: Take notes while the facilitator models how the module principles appear in the first scenario. As
this scenario was used for the pre-clinic task, you may also want to compare your own notes and

reflections.

Module principle Response

Be consistent

Guide attention

Share purpose

Be responsive

Other notes:

ambition.org.uk
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We do

There are two ‘We do’ scenarios. Read and analyse each scenario with the following questions in mind.
Use the table below the scenarios to write your response.

1. Where can you see evidence of the module principles in the scenario?
2. Whatimpact do the module principles have on the teacher’s actions and practice?

We do - Scenario 1

Mrs. Ahmed is an art Teacher at Cooper’s Academy, a secondary school for pupils with special
educational needs. She has found that pupils often struggle to maintain focus for the duration of longer
tasks. This can cause low-level disruption as pupils become fidgety, move around the room and chat to
each other.

Mrs. Ahmed knows that pupils benefit from regular short breaks. So, she has considered how to include
these in her routines to support pupils. She also understands the importance of teaching her pupils to
self-regulate because it will reduce the likelihood of low-level disruption in her lessons. Over the last
term, Mrs. Ahmed has established a routine which uses coloured sand timers to break long tasks into
smaller periods of focussed work. Pupils can then take timed movement breaks. The frequency and
length of these breaks are based on the individual needs of the pupils. However, the structure remains
consistent.

In today’s lesson, pupils will be working on an extended piece of work. She knows movement breaks will
be a good way to support them to do this. When she is setting up the task, she reminds them of her
expectations:

“Today, itis an extended piece of work. We know our concentration is improved when we have an
opportunity to move around and take a break from our work. So, | will give regular movement breaks. We
will use the sand timers to help us remember how long we are working for, and how long our breaks last. |
will direct you to the appropriate timer colour for you.”

Later, while most pupils are settled into their drawing task, Mrs. Ahmed notices that Daniella is fidgeting
in her seat. Mrs. Ahmed walks to her desk; “Daniella, you have worked really hard on the shading on your
drawing. | am going to put this 2-minute timer on your desk because | want you to spend two more really
focussed minutes on your drawing. | know you can time your own movement break. So, after this timer
runs out you can go to the bench at the back of the room and pick up a red timer and start it. You will have
until that timer has finished to take a movement break quietly, in the movement space. | will see you back
at your desk when your red timer has finished.”

ambition.org.uk 13
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We do - Scenario 2

Mr Florence is a reception teacher. He knows the importance of routines for his pupils and has
established a clear tidy-up-time routine for use before coming to the carpet for story time at the end of
the school day. He always plays the same piece of music whilst pupils are tidying up. Pupils are
supported to meet expectations as the play equipment containers are clearly labelled with a photograph
of, and the word for, the equipment. This routine has been working effectively in his classroom and pupils
are aware of what is expected of them.

Pupils are aware that tidy up time has begun. Mr Florence has begun the music and is scanning the room
in an emphasised way. This ensures pupils know that he is checking that they are following his
instructions. He notices that Sammy and Jordan are dancing to the tidying up music, rather than putting
away play equipment. Mr Florence walks over to these pupils and bends down to their level. He carefully
positions himself in such a way that he can see the rest of his pupils.

“Sammy and Jordan, | know the music makes you feel like you want to dance. We do need to tidy
everything away because then we will have the space that we need to sit on the carpet and have our
story. | know story time is one of your favourite parts of the day. | would like you to pick up 10 more bricks
and put them away before the song ends.”

Mr Florence walks away from Sammy and Jordan to give them an opportunity to follow his instructions.
Sammy begins to pick up the blocks however Jordan does not. Mr Florence returns to Jordan:

“Jordan, | have asked you to stop dancing and put the bricks away. | can see that you are still dancing. We
are going to go and start putting the blocks away together. | am reminding you that if you cannot follow
my instructions then you will need to go and have some reflection time*”

Jordan and Mr Florence begin to pick up the play bricks together. “Well done Jordan. Thank you for
making the right choice and tidying up with me. | know that you will do a great job of finishing tidying this
up. | will meet you on the carpet when the song has finished.”

Nearly all pupils are sat and ready on the carpet. Mr Florence stops the music. “Well done. | was really
pleased to see how well we tidied up today. Nathan, | appreciate you getting the tidying up done so
sensibly and quickly. Now we can have as much time as possible for our story.”

*Reflection time is part of the behaviour policy to help pupils who don’t follow instructions to do so next
time.

ambition.org.uk 14
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Analysis

Module principle

We do scenario 1

We do scenario 2

Be consistent

Guide attention

Share purpose

Be responsive

Other notes:

ambition.org.uk

15



file:///C:/Users/SOPHIE.CLARE/Documents/My%20Received%20Files/ambition.org.uk

ECT Clinic 1: High expectations

Task: share in pairs.

Notes:

Task: share with the group.

Reflect and record: Reflect on the group discussion and record your final thoughts on the ‘we do’
scenarios.

Notes:

ambition.org.uk
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Option A: Non-example

In alignment with the whole school feedback policy, teachers at Shorehouse Academy regularly engage
pupils in whole-class feedback related to a model. As teachers talk through a model, pupils respond to
the feedback by editing their work in green pen. Today, in his Year 8 French lesson Mr. Murphy is marking
a piece of pupil work on his board to give whole-class feedback on a writing task.

Mr Murphy wants to gain his pupils’ full attention, to explain the task and ensure that they have everything
they need. In line with his classroom routine, he uses a narrated countdown. When he has his pupils’ full
attention, he gives his instructions: “While | am talking you through this piece of work, | expect you to pay
full attention. You will need to work in silence. As always, you should have your green pens in your hand,
ready to make improvements to your own copy of the paragraph as we go. Remember, we are looking for
three things as we assess the model: use of the key vocabulary we have covered this week to describe
our holidays, use of at least two opinion phrases and accurate adjective agreements. Green pens in
hands. Let’sdoit.”

Mr Murphy starts to talk his class through the example work. Soon the noise level in the room begins to
rise as pupils start to talk to one another. Mr Murphy stops the class and repeats his instructions; “You

are all talking, and you should be looking at the board.” Mr Murphy is feeling frustrated as he thinks his

instructions were very clear. He believes that the pupils are behaving like this on purpose because they
can’t be bothered to do the work.

He returns to talking them through the model answer. Gradually, more pupils are starting to go off task.
He has lots of content still to cover in this lesson so decides to carry on rather than lose the pace of the
lesson. He wants to reward pupils who are following his instructions. “It’s so great to see Nico and
Francesca so focussed, well done you two.”

The pupils who have continued to talk have now reached a volume that Mr Murphy cannot ignore. “Back
row, all three of you are now on your first sanction because you are constantly talking and not doing as
you are told.”

Mr Murphy decides it is best to move on to the next task before fully completing his feedback task. After
the lesson he is left wondering what he could do next time to ensure all pupils stayed on task.

Answer the following questions:

1. Which of the module principles are not present in this scenario? (there may be more than one)

Be consistent
Guide attention
Share purpose
Be responsive

vV V VvV V

Provide your reasoning for the missing module principle(s):

ambition.org.uk 17
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2. What impact does the missing module principle/s have on the scenario?

ambition.org.uk
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Option B: Planning/Practice task

1. Think of a lesson you have planned for the coming week.
2. Identify a momentin the lesson which might be vulnerable to low-level disruption.

> Entries and exits > Group and pair work

> Transitions > Challenging content

> Longer tasks > Content which feels too easy
> Whole-class discussions > Wider contextual factors

> |Independent tasks

Model script

While | am talking you through this piece of work, | expect you to pay full attention.
You will need to work in silence. As always, you should have your green pens in
your hand, ready to make improvements to your own copy of the paragraph aswe | Be consistent
go. Remember, we are looking for three things: use of the key vocabulary we have
covered this week to describe our holidays, use of at least two opinion phrases
and accurate adjective agreements. Green pens in hands. Let’s do it. Share purpose

Key

Guide attention

[Reviews room having delivered initial instructions.] Be responsive

At least 80% of us are ready to go. That’s great to see, well done. It's super
important that we are all paying full attention. We can then note down all of the
changes we think of. We don't want to miss anything which will help you to
improve your own work in the next task.

[Noticing that one pupil is still off task.]

We have made some fantastic additions to our model so far. It is really important
that we all add this extra example to our paragraphs. | haven’t yet seen this
vocabulary in anyone’s writing and it will increase the quality of our work when we
return to our own paragraphs. | should see all of your green pens adding this in.

ambition.org.uk

19


file:///C:/Users/SOPHIE.CLARE/Documents/My%20Received%20Files/ambition.org.uk

ECT Clinic 1: High expectations

Task:

Write a script for the moment or task you have identified, using the question prompts to help you address
each of the module principles in your planning.

Module principle

Prompt questions:

Be consistent

Have you already established any routines for this type of task or moment in the
lesson?

If so, how will you remind pupils of the routine?

If not, how can you introduce the task in a way that can become routinised?

Guide attention

Think carefully about the language you are using to set up your task. What do you
expect pupils to do and how do you expect them to behave?

Are you using clear, simple language?

Are you ordering information and instructions logically?

Share purpose

What is the purpose of the task you are setting up?
How will the task benefit pupils in the short and or long term?

Be responsive

What will you do to check that pupils are following instructions? What will this
look like?

What will you do if pupils are not following instructions?

What actions and behaviours will you look out for as examples of positive pupil
behaviour?

How will you acknowledge positive behaviour and praise pupils?

Module principle

Plan

Be consistent

Guide attention

ambition.org.uk
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Share purpose

Be responsive

Reflection
> Which of the module principles did you find the most helpful when scripting your instructions?
> Which part of the instructions do you think will be the most challenging and how might the
module principles support you to address this challenge effectively?

Notes:

ambition.org.uk
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Option C:1 Do 2

Scenario

Mr Adiche is lining his class up outside the classroom after lunch. This is part of their daily routine. “I'm
looking for all faces towards me, please.” Mr Adiche looks down his line. He notices two pupils are looking
down at their feet and are slumped against the wall. He begins to walk down the line. “We are nearly ready.
I am just waiting for a couple of usto be stood up nice and straight with faces towards me. | want to be sure
that everyone knows what they are supposed to be doing when we get into the classroom.” All pupils are
now looking his way and Mr Adiche leads them into the classroom. He reminds them they will be silently
reading for 15 minutes; their daily routine after lunch.

Mr Adiche knows the two pupils who needed an additional reminder in the line often play football together
at lunchtimes. Previously, there have been unresolved lunchtime conflicts involving the pupils which have
disrupted his afternoon lessons. Mr Adiche knows that if he doesn’t address this quickly and proactively
then minor disruptions can escalate. However, he also knows both pupils’ behavioural needs. If he brings
them over to speak to him about what has happened (either individually or as a pair), it is likely to escalate
the situation.

His class have satin their seats and are reading silently. Mr Adiche stands at the front of the room, watching
intently. A couple of pupils look up and catch his eye. He smiles at them, nods, and then gives them a
thumbs up.

Once he is confident that the class is settled and focussed on reading, he moves over to Minal and bends
down to her level at the side of her desk. This is so he can still see the rest of the group. Mr Adiche whispers,
“Are you okay Minal?” She shrugs. “Okay, | will give you a couple of minutes and will come back before the
end of reading time. It is important to me that you are in the right frame of mind so you can focus on our
lesson this afternoon.”

He goes to speak to the other pupil. They tell him that they have fallen out with Minal at lunchtime. Mr
Adiche acknowledges how this pupilis feeling and gives them an explanation as to why he now needs them
to focus on this afternoon’s lesson. He returns to Minal.

“Minal, | understand at the time that that was important to you, and you felt it was unfair. We are now in
lesson time. | really need you to give all your attention to this afternoon’s learning because | know you will
find it easier to learn if you do. We can talk about this at the end of the day if you still want to then. | am
really looking forward to telling your mum how great your afternoon has been. We have five more minutes
of reading. | reckon you can read at least 3 more pages in that time!”

ambition.org.uk 22
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Task: Take notes while the facilitator models how the module principles appear in this scenario.

Module principle

Response

Be consistent

Guide attention

Share purpose

Be responsive

ambition.org.uk
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Close

Reflection

1. Which of the module principles do you already use to help you to maintain high expectations?
2. Which of the module principles will you use more in order to support you to:

a. Maintain high expectations?

b. Prevent low-level disruption?

c. Respond to low-level disruption?

Notes:

ambition.org.uk
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Appendices
Appendix A: Alternative | do (1)

As part of their approach to developing all pupils’ speaking and listening skills, teachers at Tonsdown
Primary School regularly use talk partners throughout lessons. Here, teachers pose a question, then ask
pupils to turn to their partner to share their responses in a structured way.

Ms Ayaz is teaching a literacy lesson, using the story ‘Paddington’s Post’. The class have read a page
together, and now Ms Ayaz wants pupils to share how they think the main character feels. Itis the
autumn term, and while pupils have used talk partners before, they are still getting used to the routine in
lessons.

In line with her classroom routine, Ms Ayaz has used a call and response to ensure all pupils are looking
at her and paying attention. After she has shared the question with pupils, she gives the following
instructions: “You are going to talk about this question now in pairs. Throughout your discussion, you
need to make sure that you are looking at your partner and listening to what they say. When | say go,
partner Awill share their answer first. When | put my hand up, partner A will stop, and partner B will share
their response. Let’s get ready - turn to face your partner now.” As Ms Ayaz gives this instruction, she has
three corresponding visual cues up on the board. In turn, she indicates to these. There are cues for
looking, listening, and hands up to help pupils to remember the process.

Ms Ayaz scans the room. While she can see most pupils have turned to face each other, there are still
some pupils who have not yet done this.

“l can see most of us have turned to face our partners and are ready to discuss this question. Remember,
it is important that we look at each other, to show that we are paying attention to our partner.” Again, she
points at the visual cue for looking.

Ms Ayaz scans the room again, and this time, all pupils are ready to start their discussion.

During the discussion, she notices that one pupil begins looking around the classroom. She briefly says
his name and indicates to the visual cue on the board for looking. He turns to look back at his partner.

ambition.org.uk 25
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Appendix B: Alternative | do (2)

Mrs Harris is a teacher in a year 3/4 mixed class in a special school. The school uses Zones of Regulation
(ZOR) as a whole school strategy to support pupils to understand their emotions and develop strategies
to self-regulate. Each pupilin the primary school has a Zones of Regulation board and a ZOR toolkit on
their desks.

Mrs Harris has embedded into the pupils’ routine a ‘check in’ of their zones at all transition times. The
pupils are returning from playtime and arriving back in class ready for their next lesson. Mrs Harris asks
all the pupils to check their Zones of Regulation board and to move themselves to the zone they currently
feelthey are in. One of her pupils, Nisha, has shown she is in the yellow zone, Mrs Harris could also see
that Nisha wasn’t ready to start the lesson. Mrs Harris walks over to Nisha and bends down to her level.
She reminds Nisha that we all need to try to be in the green zone to help us get ready for learning, Mrs
Harris points to Nisha’s toolkit and asks her which strategy she could use to help her feel in the green
zone. Nisha chooses a ‘roll in the cone’ outside of the classroom. Mrs Harris praises Nisha for
identifying a strategy that will help her, she writes on Nisha’s Now and Next board, Now - rollin the cone,
next - Literacy in class.

Mrs Harris asks a teaching assistant to check on Nisha to see if she is ready to return to class and to use
her Zones of Regulation board. Nisha moves itto green. The teaching assistant checks that Nisha has
understood what she needs to do next, using the Now and Next board to show Nisha that it is now time to
return to the literacy lesson. Nisha returns to class. Mrs Harris welcomes Nisha back and praises her for
using her toolkit to get herself ready for learning.
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